


The following SEF form was completed by me, Kevin Major in my capacity as Head of Drama. For some sections I worked with the Head of English (who was also the headteacher!). Hopefully some of you may get some ideas from it. I wasn’t able to fill in all sections on the form as I thought some were not applicable to drama, or I needed more information.

I had planned to re-write the form over the summer but we’ve only just had Ofsted in so I might put it on hold for a bit!

Just to let you know that I work in a middle school and so the responses refer to years 5-8.  If anyone can think of anything that I haven’t added that I should have, please let me know.

Thanks

Kevin

kevmajor@yahoo.co.uk
SELF-EVALUATION FORM

FOR

SECONDARY SCHOOLS 

MIDDLE SCHOOLS (DEEMED SECONDARY)

INTRODUCTION
This self-evaluation form is primarily designed to assist you in your own self-evaluation.  It will also:

· be used as the basis of the inspection of your school or setting, and

· contribute to the joint area reviews carried out in every local authority in England over a three-year period.

The form is in three parts:

Part A



SELF-EVALUATION

Part B



FACTUAL INFORMATION ABOUT THE PROVIDER

Part C
INFORMATION ABOUT COMPLIANCE WITH STATUTORY REQUIREMENTS

GUIDANCE ON COMPLETING THIS FORM

When to complete the form

· The Self-Evaluation Form (SEF) is a summative document, intended to record the outcomes of the provider’s ongoing process of rigorous self-evaluation.  
· There is no fixed time in the year when it should be completed.  It is usually best done to fit in with the provider’s cycle of review and planning, but it should be completed at least annually.  

· Section B contains statistical and other factual information about the provider.  Some of this is pre-populated by Ofsted, as and when the information becomes available.  You are advised to ensure that the factual information is up to date.

Who and what the form is for
· The SEF is chiefly designed for use by your own school.* It is intended to assist in your self-evaluation. As such, it should be should be an accurate diagnostic document with all conclusions fully supported by the evidence.  It should indicate key strengths and weaknesses, and what needs to be tackled to effect improvement.  Inspectors will make considerable use of the SEF, but it is not intended primarily for them.  However, the accuracy of the SEF will be a major factor in their judgements about the effectiveness of leadership and management and the capacity to bring about improvement. 

How to fill the form in

· It is helpful if you complete the factual information in Parts B and C first, since this information can then be drawn upon to help complete Part A.   

· Part A, the evaluative section, is laid out in sections that correspond to the headings of the evaluation schedule in the framework for the inspection of schools, although overall effectiveness and efficiency are placed last in the SEF.  Please complete first the sections dealing with achievement and standards, and personal development and well-being, since these outcomes will form the basis for your judgements in other sections.
· Reference is made in Section A to the Guidance for Inspectors of Schools.  This guidance is in two parts.  One relates to the use of the evaluation schedule, which contains advice on how to pitch judgements about the quality of provision and its outcomes.  The other is guidance on how to conduct inspections, which should also prove helpful since it indicates how aspects of the school can be investigated.  In addition, providers can refer to the guidance on self-evaluation published by the Department for Education and Skills, which contains a section giving detailed advice, including examples, on completing some sections of the form.  These documents are available on Ofsted’s website.

· Each section of the SEF asks the school to grade aspects of its work on a four-point scale, as follows:

Grade 1:  Outstanding

Grade 2:  Good

Grade 3:  Satisfactory

Grade 4:  Inadequate  

· It is most important that schools complete this form rigorously and objectively. The grade descriptions in the Guidance for Inspectors of Schools will assist schools to reach accurate judgements.  

· When completing the text boxes in Part A providers should summarise the main findings and the evidence which led to the judgements being made, bearing in mind the specific questions written in each of the boxes.  It is not intended that there should be large amounts of statistical data and descriptive detail.  You should use evidence delectively to support the main judgements about your performance. 
· Each section of the form has a ‘Help’ button which you can use to help fill in particular sections.

· The form should be completed electronically via the Ofsted website.

* The term ‘school’ is used to cover all providers, including those that term themselves ‘colleges’ or use a similar designation. It also covers those providers that are not technically schools, such as children’s centre and pupil referral units.

PART A:  SELF-EVALUATION

1.  CHARACTERISTICS OF THE PROVIDER


	What are the main characteristics of the provider?

Drawing on Section B and C of this form and other relevant data, write a brief description of its features. 

(Please note that this is an opportunity for a brief verbal summary of the main characteristics of the school and it is not necessary to repeat tables of data.)



	1a.  Please outline the main characteristics of the learners, including:

-their attainment on entry and how you know this

-their social and economic backgrounds, indicating the level of prosperity or deprivation
Year 5 children respond positively to drama (demonstrated in the numbers of children who want to participate in extra curricular drama) although most have had little experience of more formal drama lessons before joining the middle school. 


	1b.  Please briefly summarise your distinctive school and describe any special features of your school, for example:

-whether you intend to become a specialist school, and if it is one already, the main changes that have occurred because of this

- any special units, additional community services or extended provision

-significant partnerships with other providers or agencies (such as shared arrangements for the curriculum or partnerships with employers)

Please enter text here


	1c.  Please outline specific contextual or other issues that act as aids or barriers to raising performance, for example: 

-any difficulties in recruiting and retaining staff, or governors

-recent or impending reorganisation

-mobility of learners

-particularly important facts in the recent history of the provider, such as change of leadership.

The school has a fairly stable population which supports progress and achievement. However, 12% of our pupils are EAL children some of whom arrive with very limited English and for one or two years before returning to their home country or to another school in the UK.



	1d. Please note any additional characteristics you would particularly like to draw to the attention of an inspection team.
We have a new building (Sept 2004) which has had a significant impact on the resources available to teachers and children. 

In drama, a large hall with sound and lighting equipment has meant that school performances can be more effectively managed with larger numbers of children participating. This is a key strand in relation to the Enjoy and Achieve strand of Every Child Matters (ECM) helping pupils to ‘achieve personal and social development and enjoy recreation’. (evidence, cast list, School production April 2005 - 75 pupils participated)


	1e. Please outline briefly the main objectives in your improvement/development plan, and how they reflect the context in which you work.
The main objectives in the SIP for all departments relate to

· the development of writing skills
· improving the use of ICT across the curriculum
· assessment for learning
· monitoring the quality of learning and teaching
Writing skills objective is prompted by the difference between pupil achievement in writing and reading (pyramid of schools issue) – relates to ECM Enjoy and Achieve

ICT is driven by the new building and the opportunities now available to teachers and children.

Assessment for Learning is the strand of the Key Stage 3 strategy we have selected which will build on the assessment work already undertaken.

Monitoring the quality of teaching and learning is a key area of development to help add additional rigour to our self evaluation process.




2. VIEWS OF LEARNERS, PARENTS/CARERS AND OTHER STAKEHOLDERS

	What are the views of learners, parents/carers and other stakeholders and how do you know?



	2a. How do you gather the views of learners, parents/carers and other stakeholders, such as those accessing additional services, how often do you do this, and how do you ensure the impartiality of the information?
Comments can be made in pupil HW planners, pupils’ personal statements as part of the annual ROA process and feedback comes from parent responses to ROA’s both in written form and on Parent Consultation Evenings.

It is intended to increase the opportunities for pupil feedback in drama, beginning summer term 2005 with Year 6. Responses will then be used to inform the Key Stage 3 work planned for Sept 2005. Further opportunities will then be introduced across the school from Sept for each year group. (ECM Enjoy and Achieve)



	2b. What do the views of learners, parents/carers and other stakeholders tell you about the learners’ standards, personal development and well-being, and the quality or your provision?

Comments on record of achievement reply slips are largely very supportive.

Pupils own remarks on Pupils’ Personal Statements indicate that drama is a popular subject that many enjoy.

Involvement in extra curricular activities such as theatre visits, bibliomaniacs club, sponsored reading week, writing workshops and drama club suggest that these aspects of school life are enjoyed and valued.


	2c. How do you share with parents/carers and other stakeholders the collated findings about their views? 

Newsletters, annual report to parents, parents’ evenings, SEN reviews, homework planners.

A high percentage of parents attending parents’ evenings, concerts, productions and supporting school based English/drama events. At Christmas 2004, 500 parents attended the evenings of music and drama. At Easter 2005, 300 attended the drama to mark the school’s opening. (1 public performance only)



	2d. Can you give examples of action you have taken based on the views of learners, parents/carers or other stakeholders, with an evaluation of the effectiveness of what you did? Are there examples of actions you decided not to take (with the reasons for this)? Are there examples of ways in which your stakeholders have influenced the priorities noted in section 1e? (Please cross-refer to any relevant comments in the leadership and management section.)

Please enter text here



3.  ACHIEVEMENT AND STANDARDS

	How well do learners achieve?  

To help you focus your comment and judgements in completing this section, please consult the relevant pages in the Guidance for Inspectors of Schools.

In answering the following questions, please make clear the main evidence, such as performance data, assessments and records of learners’ progress, on which your evaluation is based (but please use data  selectively, avoiding the copying out of tables of descriptive information).


	3a. What are learners’ achievement and standards in their work?

· the standards learners reach as indicated by their test and exam results, taking account of: any significant variations between groups of learners, subjects, courses and key stages; trends over time; and comparisons with other schools; whether learners reach challenging targets

· the standards of learners’ current work in relation to their learning goals (noting any significant differences between current work and recent results)

· learners’ progress relative to their starting points and capabilities, with any  significant variations between groups of learners (making clear whether there are any groups that are underachieving and could be doing better)
In drama levels for assessment follow those provided by the Arts Council for England (ACE) as given in their publication Drama in Schools (second edition) these levels follow those given in the NC for other subjects. In general, pupil attainment is in line with HoD expectations. Initial analysis of data indicates girls outperform boys, in particular at KS2. This difference is less marked at KS3. (Full assessment of data to follow with introduction of new assessment monitoring procedures.) Also, initial indications show that pupils make good progress.



	3b. Where relevant: how well do learners achieve in the Sixth Form?
Not applicable



	3c. On the basis of your evaluation, what are your key priorities for development?

Develop opportunities to centrally record assessments undertaken and analyse data. Increase number of assessment opportunities within year 5 drama curriculum.



	Please enter grades in boxes below.
To guide judgement, please consult grade descriptions in Guidance for Inspectors.
	Overall
	Sixth Form

	Learners’ achievement and standards in their work
	
	N/A


Scale: Outstanding (1); Good (2); Satisfactory (3); Inadequate (4)

4.  PERSONAL DEVELOPMENT AND WELL-BEING

	How good is the overall personal development and well-being of the learners?

To help you focus your comment and judgements in completing this section, please consult the relevant pages in the Guidance for Inspectors of Schools.

In answering the following questions, please make clear the main evidence on which your evaluation is based.

	4a. How well do learners make progress in their personal development?

· how much learners enjoy their education, taking account of their attitudes, behaviour and attendance

· learners’ spiritual, moral, social and cultural development

Pupils are keen and enthusiastic (30 pupils in year 6/7 wish to participate in Shakespeare School Festival). Initial survey of pupils in year 5/6 indicates that large majority enjoy the practical work involved in drama lessons.

In year five pupils perform their own versions of mystery cycle plays. Year 6 and 7 have been reading a play dealing with the death of a young boy caused by bullying. Year 8 use drama techniques to consider peer pressure in relation to smoking/alcohol abuse. All year 5 pupils attended a performance of ‘The Wind in the Willows’ by a local youth theatre group in January 2005. Some year 7 pupils participated in a workshop using drama techniques to explore the Holocaust. 



	4b. To what extent are learners aware of healthy lifestyles?

· whether learners take adequate physical exercise, and eat and drink healthily

· learners’ growing understanding of how to live a healthy lifestyle 

In drama, as indicated above, pupils look at the effects of smoking and alcohol abuse. All pupils engage in physical activities within lessons, including warm-up exercises.



	4c. To what extent do learners feel safe and adopt safe practices?

· whether learners feel safe from bullying and racist incidents

· the extent to which learners have confidence to talk to staff and others when they feel at risk 

In drama, as indicated above, pupils have opportunities to discuss bullying in years 6 and 7, and the effects that bullying can have.


	4d. How well do learners make a positive contribution to the community?

· learners’ growing understanding of their rights and responsibilities, and of those of others

· how well learners express their views and take part in communal activities

Within drama, whole class discussions and smaller group work encourage pupils to engage with their peers in healthy dialogue and debate. Pupils are provided with frequent opportunities to express their own views and consider those of others.


	4e. How well do learners prepare for their future economic well-being?

· how well learners develop skills and personal qualities that will enable them to achieve future economic well-being 

· learners’ understanding of career options, and the acquisition of workplace skills

Current year 6 and 7 pupils will be performing ‘A Midsummer Night’s Dream’ at Customs House Theatre, South Shields in October 2005 as part of the Shakespeare Schools Festival. This will provide these pupils with the opportunity to explore a working theatre.



	4f. Where relevant: how good are learners’ personal development and well-being in the Sixth Form?

Not Applicable 



	4g. On the basis of your evaluation, what are your key priorities for development?

Please enter text here

Possibility of including more issue based drama in KS2 curriculum. Explore opportunities for extending access to arts outside of school, possibly through cross-curricular (English and Drama) activities, e.g. visit to Stratford-on-Avon/Shakespeare’s Globe.

Please enter grade in box below.  To guide judgement, please consult grade descriptions in Guidance for Inspectors.

	Learners’ personal development and well-being
	


Scale: Outstanding (1); Good (2); Satisfactory (3); Inadequate (4)

5.  THE QUALITY OF PROVISION

	To help you focus your comment and judgements in completing this section, please consult the relevant pages in the Guidance for Inspectors of Schools.

Your evaluation of the quality of provision should take account of the impact on the standards achieved and the personal development and well-being of learners.

In answering the following questions, please make clear the main evidence, such as monitoring of teaching, on which your evaluation is based.



	5a. How good is the quality of  teaching and learning?
· how well teaching meets individuals’ needs and course requirements

· the suitability and rigour of assessment in planning learning and monitoring learners’ progress

· the diagnosis of, and provision for, individual learning needs

· the impact of teaching on learners’ progress

HoD (appointed September 2004) is currently introducing new schemes of work for drama throughout the school. These will be evaluated for effectiveness and appropriateness at end of current academic year, with changes made as required from September 2005. Where possible drama SoW track objectives indicated in the Primary National Strategy for English in years 5 and 6, and the National Literacy Objectives (speaking and listening) in years 7 and 8. Full mapping of these objectives to be incorporated into schemes of work for September 2005 onwards. Future analysis of assessment data to indicate areas/groups where specific intervention is needed.



	5b. How well does the curriculum and other activities meet the needs of learners?
· the extent to which the curriculum or activities match learners’ needs, aspirations and capabilities, building on prior attainment and experience

· how far the curriculum meets external requirements and is responsive to local circumstances

· the extent to which enrichment activities and, where appropriate, extended services contribute to learners’ enjoyment and achievement

· the extent to which employers’ needs are met through work-related skills

In drama, pupils receive a discreet drama lesson weekly, except year eight which operates on a carousel with art. These allow opportunities to expand on provision made for drama related activities as indicated in the PNS and NLS.

Large numbers of pupils opt to participate in a range of drama activities. Demand outstrips supply.



	5c. How well are learners guided and supported?

· the care, including integrated day care, advice, guidance and other support provided to safeguard welfare, promote personal development and make good progress in their work

· the quality and accessibility of information, advice and guidance for learners in relation to courses and programmes, and, where applicable, career progression

· the extent to which the school and any additional services contribute to the learners’ capacity to be healthy, including vulnerable groups, such as looked after children

· the arrangements to keep learners safe, including child protection procedures, vetting systems, risk assessments and disaster plans, with any evidence of their effectiveness

Scheme of work on Bullying, based on the play ‘The Terrible Fate of Humpty Dumpty’ encourages pupils to consider the consequences of bullying as both victim and perpetrator. Pupils encouraged to consider their own responses to bullying as well as the own rights and responsibilities.

At present, a year five boy with severe learning difficulties does not attend lessons owing to his specific timetable. This may change from September 2005.



	5d. Where relevant: what is the quality of provision in the Sixth Form?
Not Applicable 



	5e. On the basis of your evaluation, what are your key priorities for development?

If appropriate, changes to schemes of work and structure of lessons will need to be made to the year six curriculum from September 2005 in order to fully integrate a current year five pupil who experiences severe learning difficulties.



	Please grade in boxes below.  

To guide judgement, please consult grade descriptions in Guidance for Inspectors.
	Whole School
	Sixth Form

	Quality of teaching and learning
	
	N/A

	Quality of the curriculum and other activities
	
	N/A

	Quality of care, guidance and support for learners
	
	N/A


Scale: Outstanding (1); Good (2); Satisfactory (3); Inadequate (4)

6.  LEADERSHIP AND MANAGEMENT

	To help you focus your comment and judgements in completing this section, please consult the relevant pages in the Guidance for Inspectors of Schools.

Your evaluation of leadership and management should take account of their impact in terms of the outcomes for learners and the quality of provision.

In answering the following questions, please make clear the main evidence on which your evaluation is based.

	6a. What is the overall effectiveness and efficiency of leadership and management?
· how effectively leaders and managers at all levels set clear direction leading to  improvement and promote high quality of integrated care and education 
· how effectively performance is monitored and improved through quality assurance and self-assessment
· how well equality of opportunity is promoted and discrimination tackled so that all learners achieve their potential (ie inclusion)

· the adequacy and suitability of staff, specialist equipment, learning resources and accommodation

· how effectively and efficiently resources are deployed to achieve value for money

· how effectively links are made with other providers, services, employers and other organisations to promote the integration of care, education and any extended services to enhance learning

· the extent to which governors (and, if appropriate, other supervisory boards) discharge 

      their responsibilities

At present all the delivery of all drama within the timetable is from the head of department. Appointed September 2004, the priority during the current academic year has been in developing schemes of work and in expanding the role of extra curricular drama activities. At Christmas the KS2 and KS3 drama clubs each performed their own plays as part of the Christmas Presentations. A cast of over 50 pupils (not including dancers, singers and orchestra members) performed as part of the official opening ceremony for the school. The emphasis for the subsequent academic year will focus on the further development of assessment and pupil evaluation.

The new school building came fully equipped with a range of lighting and sound equipment. The facilities available have been well used in supporting extra-curricular activities as well as during school assemblies. 



	6b. Where relevant: what is the effectiveness and efficiency of leadership and management in the Sixth Form? 

Not Applicable

	6c. On the basis of your evaluation, what are your key priorities for development?

It is hoped to develop the use of external agencies/companies in the development of drama work both inside and outside of school. The participation in the Shakespeare Schools Festival is one such opportunity for developing work in this area.

The resources available to the drama department (sound and lighting equipment) have been used during lessons with year eight pupils, with appropriate care and attention being taken with regard to issues relating to health and safety. Although some pupils have been involved in stage management work during productions in the past, it is envisaged that some pupils will be offered the opportunity to develop their understanding of the sound and lighting equipment and will, under supervision, use the equipment during performances.


	Please enter grades in boxes below.
To guide judgement, please consult grade descriptions in Guidance for Inspectors.
	Overall
	Sixth Form

	Effectiveness and efficiency of leadership and management
	
	


Scale: Outstanding (1); Good (2); Satisfactory (3); Inadequate (4)

7.  OVERALL EFFECTIVENESS AND EFFICIENCY

	How effective, efficient and inclusive is the provision of education, integrated care and any extended services in meetings the needs of learners and why?

To answer the questions raised in this section of the form you should draw together your evaluations in the previous sections. 

To help you focus your comment and judgements in completing this section, please consult the relevant pages in the Guidance for Inspectors of Schools.

In answering the following questions, please in each case make clear the main evidence on which your evaluation is based.

	7a. What is the overall effectiveness of the provision, including any extended services, and its main strengths and weaknesses?

Please enter text here


	7b. What is the effectiveness of any steps taken to promote improvement since the last inspection and as a result of your self-evaluation?

Please enter text here


	7c. What is the capacity to make further improvement?

Please enter text here


	7d. What steps need to be taken to improve the provision further?

Please enter text here


	7e. Where relevant: what are the effectiveness and efficiency of the Sixth Form?

Please enter text here
Please enter grades in boxes below.  To guide judgement, please consult grade descriptions in Guidance for Inspectors.

	Overall effectiveness
	

	Capacity to make further improvement
	

	Improvement since the last inspection
	

	Quality and standards in Sixth Form
	


Scale: Outstanding (1); Good (2); Satisfactory (3); Inadequate (4)
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