YEAR 10 SCHEME OF WORK
	THE CRUCIBLE - ARTHUR MILLER

	
	ASSESSMENT:


	Students explore this text through improvisation strategies, which make it possible to be used for the Drama Exploration 2 part of the exam as long as it is different from the time and/or culture of the drama texts used in Drama Exploration 1.
Written as an indictment of the McCarthyism that gripped America in the 1950s, this play recreates the Salem witchcraft trials and reveals how the emotions of the small Salem community are stirred into madness
It is assumed that students know the plot of the entire play before starting this unit. An alternative approach would be to reveal the plot as the unit of work progresses, taking time during lessons for plot description, watching the video or reading scenes as a class.
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	Refer to
assessment criteria in
EdExcel Drama (1699)


	
	
	

	
	
	

	
	
	

	
	
	

	
	
	LITERACY/NUMERACY:


	
	
	Specialist language: action, plot
content,
climax/anti-climax, contrasts,
hot seating, still images, thought
tracking, motivation, subtext


	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	METHODOLOGY:


	
	
	Hot seating


	
	
	Still image


	
	
	Thought tracking


	
	
	Role play


	
	
	Storyboarding


	
	
	Whole group reading


	
	
	Discussion


	
	
	Pair work


	
	
	Script annotation


	
	
	Character profile creation


	
	
	Writing/performing monologues


	
	
	Performance of script


	
	
	
	
	
	
	

	
	
	
	
	

	ICT OPTIONS:

	
	HEALTH & SAFETY RISKS:

	
	RESOURCES:


	-Portfolio tasks could be
completed on computer
-Research Salem witch
trials/McCarthyism via net

	
	-Beware of furniture, trip hazards
and each other in practical work

	
	Paper
Pens
Video of the play
Copies of the playscript
Shoe


	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	DIFFERENTIATION:
By individual advice and support. By outcome. By allowing students to define their own roles and allowing a variety of roles to exist.


	Extension task: Research material associated with the play (e.g. Salem/McCarthyism) to develop portfolio.
Differentiate scripts used for final task.
Simplified task: Ensure students understand the basics of the story. Perhaps a simplified version of the scene being studied, alongside tableaux of key points of the scene. Differentiate scripts used for final task.



MATCHING THE SCHEMES OF WORK TO THE
SPECIFICATION FOR UNIT 2(EdExcel Drama, 1699)
TOPIC: THE CRUCIBLE
Excerpt from the specification:
The workshop will be based a complete and substantial play text from a different time and/or culture from the drama texts used in unit 1 ... [it will] enable students to use at least four of the explorative strategies... [it] will require students to use at least two of the skills areas, it will provide opportunities for students to select and use appropriately the elements of drama...
EXPLORATIVE STRATEGIES: Still image, role play, hot seating, thought tracking SKILLS AREAS: Use of space and levels, use of set/props, use of movement, mime and gesture, use of voice and language
ELEMENTS OF DRAMA: Action/plot/content, forms, climax/anti-climax, rhythm/pace/tempo, contrasts, characterisation, conventions, symbols.
Excerpt from the specification:
[For each task] students should capture [their response] on a maximum of two sheets of A4 paper (i.e. four sides, 500-1000 words equivalent) ...The portfolio should not exceed six sheets of A4 paper and may include sketches, diagrams and drawings. Students may use both sides of each sheet of A4 paper or replace any sheet of A4 paper with a sheet of A3. Only one side of A3 may be used. Students may use IT in the production of the portfolio, but teacher-assessors must be able to authenticate that it is the student's own and unaided work.
TASK 1: THE RESPONSE PHASE
Students draw a picture for each of the still images created in lesson 1 alongside a brief
description of what they were attempting to communicate by looking at use of space/level, use
of props/set, symbols, use of gesture, etc. (see lesson 1 sheet)
t
Students write a monologue to represent one of the characters' feelings and inner thoughts (see lessons 8 & 9 sheet)
TASK 2: THE DEVELOPMENT PHASE
500-1000 word essay (see guidance sheet within scheme of work and lesson 6)
TASK 3: THE EVALUATIVE PHASE
Students complete an evaluative essay based on the guidance sheet for Drama Exploration 2. (See also lessons 10-12).
GCSE DRAMA EXPLORATION 2
THE CRUCIBLE 12 x 1 hour
TEACHING OBJECTIVES
WHAT STUDENTS SHOULD UNDERSTAND:
The ACTION/PLOT/CONTENT of the play
The development of CHARACTER throughout the play
The role of tension in creating effective drama
The use of CLIMAX/ANTI-CLIMAX in the play
The use of CONTRASTS in performing drama
WHAT STUDENTS SHOULD BE ABLE TO DO;
Use PHYSICAL AND VOCAL SKILLS in portraying a character to an audience
Use HOTSEATING as a means of researching a character
Write and perform a dramatic monologue which gives insight into the chosen character
Use STILL IMAGES to communicate emotion and plot.
Evaluate work in drama with the aim of highlighting positive work and suggesting improvements
Create dramatic tension in improvisation and text based work
Use THOUGHT TRACKING to reveal characters inner feelings.
Use ROLE PLAY to explore themes and issues in the text
NB. In writing this unit of work I have assumed that before starting the unit students should know the plot of the entire play either through watching the video or reading the play as a class.
An alternative approach would be to reveal the plot as the unit of work progresses, taking time during lessons for plot description, watching the video or reading scenes as a class.
THE CRUCIBLE: LESSON 1
Teaching objectives
Students should be able to use STILL IMAGES to communicate emotion, plot and dramatic tension to an audience.
Students should be able to describe and evaluate their use of STILL IMAGES in written form.
WARM UP: 30 second tableaux. In groups of 4/5 students are asked to create a still image from a given title, e.g. the secret, friendship, fear etc.
DISCUSSION: Students recap the incidents which have occurred immediately before the start of the play. The girls meeting to attempt witchcraft, their coercion of Tituba, Abigail drinking blood to kill Goody Proctor, their discovery by Rev. Parris.
PRACTICAL ACTIVITY: STILL IMAGES: Students work in groups of 4/5 and create 1 still image for each of the following titles. They should aim to convey their character's emotions, tension and make clear to an audience what is depicted.
Planning to meet at midnight
Persuading Tituba to join them
Dancing in the woods
Abigail drinks the charm
The discovery
SHOWBACK/EVALUATION: Focus on what each image communicates.
PORTFOLIO TASK: RESPONSE PHASE. Students draw a picture (storyboard style) for each of the still images accompanied by a brief description of what they were attempting to communicate. This can be completed for homework.
THE CRUCIBLE LESSON 2
Teaching objectives:
Students should be able to use ROLE PLAY to identify with a characters circumstances and emotions.
Students should understand the role of tension in creating effective drama.
WHOLE GROUP READING: Students read the scene in which Parris questions the girls about their behaviour and their subsequent plotting to avoid getting into trouble.
DISCUSSION: What would the girls be feeling? What concerns Parris? Explore incidents from students own experience of being found out. Discuss the tension present in these situations.
PRACTICAL ACTIVITY: ROLE PLAY In groups of 6 students role play a modern example of a group of friends being found out and harshly questioned. As in the play they should have different reactions e.g. Abigail unrelenting, Mary about to give in. Students should attempt to create dramatic tension in the scene.
SHOWSACK / EVALUATION: Discuss the appropriateness of the role play. Did groups manage to create tension?
CONCLUSION: How is ROLE PLAY useful in understanding the playtext?
How do different people and characters react to the same situation? Why does this make interesting Drama?

Lesson Two Script

Abigail: Uncle?     
[He looks to her.] Susanna Walcott’s here from Doctor Griggs.

 parris: Oh? Let her come, let her come. 

abigail [leaning out the door to fall to susanna, who is down the ball a few steps]: Come in, Susanna.
[susanna walcott, a little younger than abigail, a nervous, hurried girl, enters.]
parris [eagerly]: What does the doctor say, child? 

susanna [craning around P arris to get a look at Betty]: He bid me come and tell you, reverend sir, that he cannot discover no medicine for it in his books. 

parris: Then he must search on.
susanna: Aye, sir, he have been searchin’ his books since he left you, sir. But he bid me tell you, that you might look to unnatural things for the cause of it.

parris [his eyes going wide]: No — no. There be no unnatural cause here. Tell him I have sent for Reverend Hale of Beverly, and Mr. Hale will surely confirm that. Let him look to medicine and put out all thought of unnatural causes here. There be none.
susanna: Aye, sir. He bid me tell you. [She turns to go.] 

abigail: Speak nothin’ of it in the village, Susanna. parris: Go directly home and speak nothing of unnatural causes.

susanna: Aye, sir. I pray for her. [She goes out.] 

abigail: Uncle, the rumour of witchcraft is all about; I think you’d best go down and deny it yourself. The parlour’s packed with people, sir. I’ll sit with her. 

parris [pressed, turns on her]: And what shall I say to them? That my daughter and my niece I discovered dancing like heathen in the forest? 

abigail: Uncle, we did dance; let you tell them I confessed it - and I’ll be whipped if I must be. But they’re speakin’ of witchcraft. Betty’s not witched, 

Parris: Abigail, I cannot go before the congregation when I know you have not opened with me. What did you do with her in the forest? 

abigail: We did dance, uncle, and when you leaped out of the bush so suddenly, Betty was frightened and then she fainted. And there’s the whole of it. 

parris: Child. Sit you down.

abigail [quavering, as she sits]: I would never hurt Betty. I love her dearly. 

parris: Now look you, child, your punishment will come in its time. But if you trafficked with spirits in the forest I must know it now, for surely my enemies will, and they will ruin me with it.

abigail: But we never conjured spirits.

 
parris: Then why can she not move herself since midnight? This child is desperate! [abigail lowers her eyes.]
It must come out - my enemies will bring it out. Let me know what you done there. Abigail, do you understand that I have many enemies? 

abigail: I have heard of it, uncle. 

parris: There is a faction that is sworn to drive me from my pulpit. Do you understand that? 

abigail: I think so, sir.

 parris: Now then, in the midst of such disruption, my own household is discovered to be the very centre of some obscene practice. Abominations are done in the forest -

abigail: It were sport, uncle! 

parris [pointing at betty]: You call this sport? [She lowers her eyes. He pleads.] Abigail, if you know something that may help the doctor, for God’s sake tell it to me. [She is silent.] I saw Tituba waving her arms over the fire when I came on you. Why was she doing that? And I heard a screeching and gibberish coming from her mouth. She were swaying like a dumb beast over that fire!

abigail: She always sings her Barbados songs, and we dance.
Parris: I cannot blink what I saw, Abigail, for my enemies will not blink it. I saw a dress lying on the grass.
abigail [innocently]: A dress?
parris [it is very bard to say}: Aye, a dress. And I thought I saw - someone naked running through the trees!
ABIGAIL [in terror]: No one was naked! You mistake yourself, uncle!
PARRIS [with anger]: I saw it! [He moves from her. Then, re​solved]: Now tell me true, Abigail. And I pray you feel the weight of truth upon you, for now my ministry’s at stake, my ministry and perhaps your cousin’s life. Whatever abomination you have done, give me all of it now, for I dare not be taken unaware when I go before them down there.
abigail: There is nothin’ more. I swear it, uncle.

parris [studies her, then nods, half convinced]: Abigail, I have fought here three long years to bend these stiff-necked people to me, and now, just now when some good respect is rising for me in the parish, you compromise my very character. I have given you a home, child, I have put clothes upon your back - now give me upright answer. Your name in the town - it is entirely white, is it not?

abigail [with an edge of resentment]: Why, I am sure it is, sir. There be no blush about my name.
parris [to the point]: Abigail, is there any other cause than you have told me, for your being discharged from Goody Proc​tor’s service? I have heard it said, and I tell you as I heard it, that she comes so rarely to the church this year for she will not sit so close to something soiled. What signified that remark?
abigail: She hates me, uncle, she must, for I would not be her slave. It’s a bitter woman, a lying, cold, snivelling woman, and I will not work for such a woman I

parris: She may be. And yet it .has troubled me that you are now seven month out of their house, and in all this time no other family has ever called for your service.

abigail: They want slaves, not such as I, Let them send to Barbados for that. I will not black my face for any of them I [With ill-concealed resentment at him] Do you begrudge my bed, uncle?
parris: No - no.

abigail [in a temper]: My name is good in the village! I will not have it said my name is soiled 1 Goody Proctor is a gos​siping liar!

THE CRUCIBLE: LESSON 3
Teaching Objectives
Students should be able to use HOTSEATING as a way of exploring and researching characters inner feelings and motives.
Students should understand the way HOTSEATING can be used to gain insight into vocal and physical CHARACTERISATION.
WHOLE GROUP READING: Abigail and John's meeting alone in Salem.
DISCUSSION: What might John and Abigail be thinking but not saying? What are their motivations in the scene? What do they think of each other?
PRACTICAL ACTIVITY: HOTSEATING: As a whole group or in smaller groups, Abigail and John are hotseated in turn. Students should ensure that their questions allow for developed answers from the characters. Those students portraying John and Abigail should try to convey physical and vocal characterisation.
EVALUATION: What do we learn about the characters from HOTSEATING exercises? How might this be helpful to an actor portraying either character?   What vocal and physical CHARACTERISATION was observed? How did this relate to their answers?
PRACTICAL ACTIVITY: In pairs students rehearse the scene, bearing in mind the information gleaned from HOTSEATING. They should use this to influence their VOICE and MOVEMENT.
Lesson Three Script
abigail: Gah! I’d almost forgot how strong you are, John Proctor!

proctor [looking at abigail now, the faintest suggestion of a knowing smile on his face]: What’s this mischief here?
abigail [with a nervous laugh]: Oh, she’s only gone silly some​how, 
Proctor: The road past my house is a pilgrimage to Salem all morning. The town’s mumbling witchcraft. 

abigail: Oh, posh! [Winningly she comes a little closer, with a confidential, wicked air.]  We were dancin’ in the woods last night, and my uncle leaped in on us. She took fright, is all. 

proctor [his smile widening]: Ah, you’re wicked yet, aren’t y’! [A. trill of expectant laughter escapes her, and she dares come closer, feverishly looking into his eyes.]You’ll be clapped in the stocks before you’re twenty.

[He takes a step to go, and she springs into his path.] 

abigail: Give me a word, John. A soft word. [Her concen​trated desire destroys his smile.] 

proctor: No, no, Abby. That’s done with. 

abigail [tauntingly]; You come five mile to see a silly girl fly? I know you better. 

proctor [setting her firmly out of his path]: I come to see what mischief your uncle’s brewin’ now. [With final emphasis] Put it out of mind, Abby. 

abigail [grasping his hand before be can release her]: John -1 am waitin’ for you every night. 

proctor: Abby, I never give you hope to wait for me.

abigail [now beginning to anger — she can’t believe it]: I have something better than hope, I think!
proctor: Abby, you’ll put it out of mind. I’ll not be comin’ for you more.
abigail: You’re surely sportin’ with me.
proctor: You know me better.
abigail: I know how you clutched my back behind your house and sweated like a stallion whenever I come near! Or did I dream that? It’s she put me out, you cannot pretend it were you. I saw your face when she put me out, and you loved me then and you do now!
proctor: Abby, that’s a wild thing to say -

abigail: A wild thing may say wild things. But not so wild, I think. I have seen you since she put me out; I have seen you nights.
proctor: I have hardly stepped off my farm this seven month.
abigail: I have a sense for heat. John, and yours has drawn me to my window, and I have seen you looking up, burning in your loneliness. Do you tell me you’ve never looked up at my window?
proctor: I may have looked up.
abigail [now softening}: And you must. You are no wintry man. I know you, John. I know you. [She is weeping.] I cannot sleep for dreamin’; I cannot dream but I wake and walk about the house as though I’d find you comin’ through some door. [She clutches him desperately.}
proctor [gently pressing her from him, with great sympathy but firmly}: Child -
abigail [with a flash of anger}: How do you call me child!
proctor: Abby, I may think of you softly from time to time. But I will cut off my hand before I’ll ever reach for you again. Wipe it out of mind. We never touched, Abby.
abigail: Aye, but we did.
proctor: Aye, but we did not.
abigail [with a bitter anger}: Oh, I marvel how such a strong man may let such a sickly wife be —
proctor [angered - at himself as well]: You’ll speak nothin’ of Elizabeth!
abigail: She is blackening my name in the village! She is telling lies about me! She is a cold, snivelling woman, and you bend to her! Let her turn you like a –

proctor [shaking her]: Do you look for whippin’?
[A psalm is beard being sung below.]

abigail: [in tears]: I look for John Proctor that took me from my sleep and put knowledge in my heart! I never knew what pretence Salem was, I never knew the lying lessons I was taught by all these Christian women and their coven​anted men! And now you bid me tear the light out of my eyes? I will not, I cannot! You loved me, John Proctor, and whatever sin it is, you love me yet!
[He turns abruptly to go out. She rushes to him] 
John, pity me. pity me!

THE CRUCIBLE: LESSON 4
Teaching Objectives
Students should understand how a CLIMAX can be created in Drama through performers using the vocal skills of pitch, pace, volume, tone and stress.
Students should be able to use their VOICE to create a climax at the end of Act 1.
WARM UP: "That's my shoe" Variations in vocal tone and pace. Attempt to build to a vocal climax.
PAIRED ACTIVITY: Improvise an argument about a borrowed but not returned object. Students should attempt to build the improvisation into a vocal climax in terms of pace, volume and expression.
WHOLE CLASS READING: Final page of Act 1.
DISCUSSION: Why do the girls start accusing other people? How might the scene work in performance? How does this act as a release to the tension built and explored in the last lesson?
PRACTICAL ACTIVITY: Groups of 8. Perform the final section of Act 1 (lines at the close can be repeated multiple times.)  Attempt for the sense of atmosphere and climax to grow throughout the scene.
SHOWBACK / EVALUATION: Focus on those who have achieved a dramatic finish.
CONCLUSION: Evaluate the skills used in the showback. What are our expectations of Act 2?
THE CRUCIBLE: LESSON 5
Teaching Objectives:
Students should understand the nature of subtext, and its use in creating character and atmosphere.
Students should be able to use MOVEMENT AND GESTURE to communicate the subtext of a scene to an audience.
WHOLE GROUP READING: The start of Act 2. Discuss contrast with the end of Act 1. Outline the role of subtext in the scene; what would they like to say to each other?
PRACTICAL EXERCISE: Groups of 4. A polite conversation (paired) with interjections by 2 people voicing the thoughts the characters would like to say.
A first date
A child getting a gift they don't like
A friendship turned sour
PAIRED ACTIVITY: Transpose the above activity but without the voices. Try to use only physical skills to communicate the subtext.
PIRED ACTIVITY: Male / female pairs. Role play a married couple discussing a day of work, and their plans for a summer holiday. The subtext of the scene is the same as John and Elizabeth's. Pairs should try to convey this subtext through movement and physical skills.
SHOWBACK / EVALUATION: How successful were students at using space and movement to convey the subtext?
THE CRUCIBLE: LESSON 6
Teaching Objectives:
Students should be able to use vocal skills to convey the emotions felt by a character.
Students should be able to write about their understanding of the DRAMA MEDIUM and the ELEMENTS OF DRAMA.
DISCUSSION: Whole group go through the Proctor /Elizabeth scene annotating text with stage directions specifically focusing on characters' feelings.
PAIRED ACTIVITY: Students rehearse the scene attempting to use VOICE to communicate the stage directions earlier discussed. They should also try to maintain the physical elements explored in the last lesson.
PORTFOLIO ACTIVITY: Written task for the development phase. 500-1000 words. This must focus on the DRAMA MEDIUM and the ELEMENTS OF DRAMA. Suggested essay plan overleaf.
DRAMA EXPLORATION 2: 

THE CRUCIBLE -RESPONSE PHASE
The following are areas you might cover in your essay. Do not feel that you have to spend an equal amount of time on each part. Spend longer on areas where you have a lot to say. Total should be 500-1000 words. Do not include the paragraph numbers in the essay.
1. Describe very briefly what is happening in the scene
2. What are the characters feeling in this extract?
3. How can you use movement/ mime/gesture to communicate the
characters feelings and situation?
4. How can you use voice to communicate the characters feelings and situations?

5. When rehearsing the extract how did you try to build a realistic relationship between the characters? 

6. How did you use CONTRASTS in rehearsing the extract? E.g. Stillness Vs Activity, silence Vs noise.

7. How would you use SPACE in staging the extracts?
8. If this scene was performed as a formal production what would you want the audience to feel about the characters and their situation?
9. What have you enjoyed about rehearsing this scene? 

Please include your annotated script with this portfolio entry.

THE CRUCIBLE: LESSON 7
Teaching objectives;
Students should be able to understand the role of THOUGHT TRACKING in understanding plot and character.
Students should be able to use THOUGHT TRACKING and contribute appropriate responses.
WHOLE GROUP PRACTICAL ACTIVITY: THOUGHT TRACKING As a whole class students sit in a circle and starting with a teacher each have to say a thought which belongs to a specific character at the end of Act 2. Characters to be thought tracked:
John Proctor Elizabeth Proctor Abigail Williams Rev. Parris Betty Parris
DISCUSSION: What information does this give us about a character? How might this help an actor understand the role?
GROUP ACTIVITY: In groups of 5 students complete character profiles for each of the above on large sheets of paper based on the thought tracking exercise.
THE CRUCIBLE: LESSONS 8 & 9
Teaching Objectives:
Students should be able to write, rehearse and perform monologues as part of a formal THOUGHT TRACKING PERFORMANCE
PRACTICAL ACTIVITY: In the same groups of 5 as at the close of the last lesson students should write and rehearse monologues for the characters studied. These should be then performed using the frame overleaf as a THOUGHT TRACKING exercise. Monologues should focus on characters feelings and inner thoughts. They should show evidence of understanding plot/themes of the play.
SHOWBACK / EVALUATION: Focus on what the performances revealed about different characters, and the characterisation employed by students in performance.
PORTFOLIO TASK: A neat written version of their individual monologue should be used as part of the RESPONSE PHASE documentation in the portfolio.
THE CRUCIBLE: LESSONS 10-12
Teaching Objectives;
Students should be able to rehearse and perform extracts from the play with detailed characterisation
Students should be able to evaluate effectively the work of other students.
PRACTICAL ACTIVITY: Students are put into groups and are to rehearse and perform extracts from Acts 3 and 4. Examples of possible scenes are included. They should attempt to put into practice what they have learnt about researching character and performing character.
FORMAL PERFORMANCE/EVALUATION: Time and care should be spent on the evaluation, particularly with reference to characterisation and links between text and performance.
PORTFOLIO TASK: Written essay for the EVALUATION PHASE, this must be based on the work of others. 500-1000 words. Essays should reflect:
Understanding of use of Drama Medium
Use of Elements of Drama
Significance of cultural/historical influence
Connections between written and performed texts
A sample essay plan is attached.
