DR4 SCHEME OF WORK. BRECHT- THE CAUCASIAN CHALK CIRCLE.

JODIE FLETCHER.


Drama Assignment Two

Caucasian Chalk Circle with reference to Brecht as a Practitioner

This scheme of work is designed for the WJEC AS syllabus, DR3 UNIT 3 TEXT ANALYSIS (Written Paper). For this paper the students will be studying Romeo and Juliet from Group 1 and Caucasian Chalk Circle from Group 2. I will be writing this scheme in reference to the second of these texts. The aim of the scheme of work will be to prepare students for the examination; the main focus being a clear understanding of the text, however it will be also necessary to cover the basics of Brechtian theory and limited time will be given to practical exploration of text and techniques.

The aims and Objectives of this scheme of work, as linked to the WJEC GCE AS/A2 Drama and Theatre Studies syllabus are to:

· Encourage and promote the development of knowledge, understanding and skills in Drama and Theatre through the study and performance of plays;

· Stimulate critical thought about the nature and development of Drama and Theatre, and the relationship between drama, theatre and society;

· Enable candidates as Individuals and members of groups, to integrate theory and practice through textual analysis and performance skills;

· Develop communication, collaborative learning and problem solving as Key Skills;

· Encourage candidates to become informed members of an audience

The aims of the unit, to support DR3 TEXT ANALYSIS of the syllabus are to:

· Study The Caucasian Chalk Circle by Bertolt Brecht in terms of acting, technical and performance potential, theme and structure, historical context and related theatrical conventions and dramatic theory;

· Apply understanding of texts studied in DR1 and DR3 to further contrast texts of contrasting periods and styles;

· Draw on their experience of analysing the performance potential of a section of text from various acting and technical viewpoints in a specified context;

· Refer where appropriate to knowledge and understanding acquired in the practical elements of the course;

· Relate the text to the historical context in which it was written and to relevant theatrical conventions and dramatic theory 

Lesson One

Basic Brechtian Techniques

Research and Preparation

· Re-Reading of the Play

· Reading through Brechtian theory resources

· Reading through the content of lessons that the students had already done on Brecht

Lesson Objectives

· To ensure that all students leave lesson with the same level of knowledge on basic Brechtian Theories and Techniques
Key Concepts

· Epic Theatre
· Presentational Theatre Vs Representational Theatre
· Verfremdungseffekt
· Montage Vs Aristotelian Drama
· Brecht and Political Ethos
Lesson Content

· Question and Answer Session
· Teacher-led discussion of key concepts listed above
· Notes taken from teacher-led discussion
· Split into pairs, each pair to discuss one concept each with reference to practical application, in order to feed into the class discussion
· Whole class discussion
· Re-cap and Overview of Key concepts
Differentiation

· Information shared on a teacher-pupil and a pupil-pupil basis
Teaching/ Learning Styles

· Mainly Auditory, some Visual
Key skills

· Communication. 
· C1.1
Take part in a discussion
· C2.1a
Contribute to a discussion
· C3.1 
Take part in a discussion
Assessment Criteria

· Students should show a clear development of Understanding on the listed key concepts, for example one criterion would be: each student should be able to list three major differences between Presentational and Representational Theatre
Assessment Methods

· Baseline assessment through Question and answer session
· Knowledge gained through teacher-led and whole class discussions
Analysis

The class had limited knowledge of Brecht as a practitioner, however as I did not teach this to them, and also as it is impossible to tell how much they remember, I felt it necessary to perform a very simple and basic baseline assessment. I did this by a brief question and answer session. I felt that this was more useful than a formal assessment as it meant that the knowledge was shared between the group, therefore students would be more likely to leave the lesson with the same level of Knowledge regarding the key concepts. The discussions allowed me to assess progression and also to assess areas of strengths and weaknesses within particular students, and to adapt ensuing lessons in the scheme accordingly.

Lesson Two

Presentational Theatre Vs Representational Theatre

Research and Preparation

· Teacher will use books, resource packs and the Internet to research in more depth the differences between presentational and representational theatre

· Notes on the key concepts will be made in order to be passed on to the students

Lesson Objectives

· To ensure all students have a clear understanding of the differences between presentational and representational Theatre

Key Concepts

· Montage

· Direct Address (with reference to Verfremdungseffekt)

· Acting style- detachment from character (with reference to Verfremdungseffekt)

· Bridge verses (with reference to Verfremdungseffekt)

· Captions (with reference to Verfremdungseffekt)

· Intentional withdrawal of audience from ‘Illusory world’ – V-effekt

· Use of Narrator

Lesson Content

· Further detailed notes given on Key concepts, working alongside structured questioning for assessment purposes

· Practical application- two groups given same scenario, based upon the prologue, one group to perform using representational methods, one using presentational

· Viewing both versions

· Discussion of similarities and differences

Differentiation

· Students who showed a clearer understanding based on the assessment in lesson one were chosen to demonstrate the Presentational models, while those who needed to develop their understanding worked within their comfortable field of knowledge in representational forms

Learning Styles

· Visual, auditory and Kinaesthetic

Key skills

· Communication

· C3.1a
Take part in a discussion

· Problem Solving

· PS1.1
Confirm problems and identify options

· PS1.2 
Plan and try out options

· PS1.3 
Check and describe results

Assessment Criteria

· Students should show a clear practical understanding of the methods used in their style of performance

· Students should be able to articulate clearly when asked the differences between presentational and representational theatre, using correct vocabulary

· Students should be able to demonstrate both practically and orally an understanding of key concepts, where appropriate students should use these key concepts in their practical work 

Assessment Methods

· Structured Questioning

· Input to group work

· Performance

Analysis

· The practical aspect of this lesson is vital in order that the teacher can assess students level of understanding, and also so that students can process the key concepts from theories into practical application

Lesson Three

Caucasian Chalk Circle- Struggle for the Valley

Research and Preparation

· Read Prologue and annotate in order to give students direction on annotating the text so that they can use this in their exam revision

· Prepare notes on the Prologue, giving overview and notes on key concepts

· Devise question for completion as Homework in order to assess students understanding

Lesson Objectives

· To give students a clear understanding of the prologue in terms of textual understanding, understanding with reference to Brecht’s political ethos and with reference to Brechtian techniques and Key concepts

Key Concepts

· The prologue as a Meta-Text

· The prologue as an expression of Brecht’s political ethos

· Epic theatre- presenting ideas of the play within the prologue

Lesson Content

· Brief re-cap of points of Brechtian theory already covered

· Guidance given on aspects to look out for whilst reading the prologue

· Read-through of the prologues, with students reading out various parts, stopping after key parts to give direction for annotating text, to allow students to ask questions and to use structured question to assess knowledge, from which the teacher will fill in gaps in the knowledge

· Overview of the prologue with specific reference to key concepts

· Homework set, and guidance on homework given where necessary and/or appropriate

Differentiation

· Students allowed to request specific reading parts in advance so that those less literate/confident can participate in a comfortable manner

· Continuous assessment via structured questioning allows teacher to fill in any gaps in knowledge

· Guidance offered on Homework task

Learning Styles

· Visual and Auditory

Key skills

· Communication

· C2.1a
Contribute to a discussion 

Assessment Criteria

· Students should be able to demonstrate an understanding of the actions of the prologue

· Students should demonstrate both orally and in written form an understanding of the key concepts

· Students should demonstrate in their written work an understanding of the differences between Presentational and Representational Theatre, they should also understand that Brecht’s political Ethos with reference to a basic knowledge of Marxism/Communism

Assessment Methods

· Reading the text

· Structured Questioning

· Written Homework task

Analysis

· This lesson is highly structured whilst at the same time maintaining flexibility regarding the asking of questions and the re-capping of main points. The group require structure in order to ensure they maintain focus and remain on task. The level of self-discipline in the group is low and it is therefore necessary to keep the lessons structured in order to maximise their learning. The written task is important as it will enable students to gain experience of expressing their ideas, and to give them a basis for writing assignments when they come to look at past papers later in the topic, they will build up a portfolio of written tasks, so that they will have a short essay on each scene in order to prepare them as fully as possible for any exam question which may occur.

Lesson Four 

The Noble Child (a)

Research and Preparation

· Read The Noble Child and annotate in order to give students direction on annotating the text that they can use this in their exam revision

· Prepare notes on The Noble Child, giving overview and notes on key concepts

· Devise questions for completion as Homework in order to assess students understanding

Lesson Objectives

· To ensure students have a good textual knowledge and are able to express clearly facts and opinions regarding Brechtian techniques, in both written and oral form. 

· To place Brecht and Caucasian Chalk Circle within a wider social and historical context

Key Concepts

· The function of the singer

· The Seven Sacraments of the Catholic Church 

· Montage

· Religiosity with regards to Caucasian Chalk Circle and Brecht’s Religious Ethos

· Alienation techniques with The Noble Child

· Political nature of scene with specific reference to Brecht’s opinions on the corrupting influence of money

· Theatrical History context- the doctors and governor’s wife. Referencing  Commedia Dell Arte, and physical characterisation

· Fairytale formula

Lesson Content

· Give back homework, recapping any points where gaps in knowledge have arisen 

· Guidance given on aspects to look out for whilst reading The Nobel Child

· Read-through of The Noble Child, with students reading out various parts, stopping after key parts to give direction for annotating text, to allow students to ask questions and to use structured question to assess knowledge, from which the teacher will fill in gaps in the knowledge

· Overview of The Noble Child with specific reference to key concepts

· Homework set, and guidance on homework given where necessary and/or appropriate

· If appropriate guidance given on essay structure, depending on the level of their last homework

Differentiation

· Students allowed to request specific reading parts in advance so that those less literate/confident can participate in a comfortable manner

· Continuous assessment via structured questioning allows teacher to fill in any gaps in knowledge

· Guidance offered on Homework task

· Choice of Homework Questions

Teaching/Learning Styles

· Visual and Auditory

Key skills

· Communication

· C2.1a 
Contribute to a discussion

Assessment Criteria

· Students should demonstrate a knowledge of Key concepts

· In the written task they should show knowledge of the Governor’s wife as a caricature and as a demonstration of Brecht’s political ethos, they should demonstrate well thought out ideas regarding her portrayal, with reference to Brechtian acting techniques and should also demonstrate how these techniques link to other acting styles, specifically Commedia dell Arte.

· If they have opted for the second written task they must also demonstrate an understanding of Grusha as Brecht’s good character, and refer to her demonstration of morality in terms of the audience. They should be able to discuss some of the methods of distancing and when appropriate should use the correct vocabulary.

Assessment Methods

· Reading the text

· Structured Questioning

· Written Homework task

Analysis

· Again the lesson is structured yet flexible, it is academically/theory based as they need to have a clear textual understanding which can then be re-enforced with practical work. It places Brecht within context in terms of Theatrical history, social context and Brecht’s Political ethos

Lesson Five

The Noble Child (b)

Research and Preparation

· Select suitable sections of text

Lesson Objectives

· To re-enforce the previous lesson by means of a practical exploration of The Noble Child

· To experience Brechtian Acting techniques

· To experience being part of a Brechtian audience 

Key Concepts

· Epic Third Person

· Function of the Singer

· Agitprop in terms of audience receptivity

Lesson Content

· Giving back written work, and engaging in a class discussion with individual students presenting orally the ideas from their written work in order that those students who attempted Homework task 1 also develop a greater depth of knowledge regarding the content of Homework task 2, fill in gaps in knowledge

· Discussion of the use of the Epic third person in the scene, with specific reference to ways in which this  is used in order to show the development of the relationship between Grusha and Simon

· Students split into pairs and rehearse scene between Grusha and Simon, given guidance on Brechtian acting techniques where appropriate by the Teacher

· Students to perform and view each others work

· Whole class discussion to cover the use of the epic third person by the actors, how did they feel as actors? How did this compare/contrast to performances they have been involved in in the past?

· Discussion of their experiences as an audience, with reference to receptivity, impact and the contrasts to representational performances they have seen in the past

· Set homework task of writing up today’s lesson they should demonstrate their response, development and provide an evaluation. They are also required to complete a self-evaluation of their performance and set targets to be agreed with the teacher.

Differentiation

· Differentiation is by outcome with students choosing to perform the whole scene, or for those students who feel less confident to spend more time on tackling a smaller section

· Less capable/confident students will be paired wherever possible with more confident/capable students, in order that they can support and learn from each other. (social constructivist theory)

· More guidelines and assistance to be given to those students with greater difficulties

Teaching/Learning Styles

· Visual, auditory, kinaesthetic and tactile

· Social constructivist theory

Key skills

· Communication

· C2.1 a 
Contribute to a discussion

· C21.b
Give a short talk

· Improving own learning and performance

· LP2.1
Set Targets

· LP3.1
Agree Targets

· Working with others

· WO2.1
 Plan Work

· WO2.2 Working Towards Objectives

· WO2.3 Exchange information on Progress

Assessment Criteria

· Students should be able to articulate orally the ideas expressed in their written work and present these to the class

· Students should develop and demonstrate an understanding of the Epic Third Person

· Students should be able to translate with guidance the theoretical work into a working practical application

· Students should be aware of the conventions of Brechtian acting technique

· Students should use at least two of the techniques discussed in their practical performance

Assessment Methods

· Oral expression of ideas

· Practical work will be assessed with relation to specific assessment criteria regarding Brechtian acting techniques

· Students self-evaluation

Analysis

· This lesson uses practical application of the ideas developed in class and in their written work. It also develops a large range of key skills which will assist students greatly in their later work

Lesson Six 

The Noble Child (c)

Research and Preparation

· Teacher to gather information on Commedia dell Arte and make relevant resources available to the class during the lesson

· Booking of an ICT suite

Lesson Objectives

· To engage pupils in their own learning in exploration of Commedia Dell Arte, and how it may be applied practically to the characters of Caucasian Chalk Circle, particularly the doctors and the Governor’s wife. To encourage them to make directorial choices and to be able to justify them in preparation for the examination

Key Concepts

· Commedia Dell Arte

· Physical Characterisation

· Links between Theatrical Genres

Lesson Content

· Lesson to be conducted in the ICT suite

· Students to split into small groups; each group to research one of the Commedia Dell Arte characters, in order to devise a presentation and a practical demonstration for the next lesson

· They should explore the character with particular reference to the characters of Caucasian Chalk Circle, for example one group will explore Il Dottore with specific reference to the doctors

· They are to create a presentation for next week’s lesson and with assistance from the teacher some short practical exercises to teach to the class, where appropriate they should produce a hand-out of the main points for the class.

· This task is to be completed for Homework

Differentiation

· Working groups will be of mixed ability

Learning Styles

· Visual, Auditory, Kinaesthetic

Key skills

· Communication

· C3.2
Information Gathering

· C2.3
Writing

· Information Technology

· IT3.1 
Search and Select Information

· IT3.2 
Develop Information

· IT3.3 
Present Information

· Working with Others

· WO3.1
 Plan Work

· WO3.2
 Work Towards Objective

· Improving Own Learning and Performance

· LP2.1
Set Targets

· LP2.2
Use a Plan

Assessment Criteria

· Students should work together well

· They should express their ideas and make a clear contribution to the group

· They should explore a variety of sources and make informed decisions about which to use

· They should show imagination in the methods they choose to present information

Assessment Methods

· Contribution to group

· Main assessment will be next lesson

Analysis

· This lesson not only gives the opportunity for students to learn about Commedia Dell Arte but it also teaches them study and research methods which will be important for their exam revision and also in later life. These skills I feel need to be developed as early as possible, in order that pupils have the best tools to enable their study.

Lesson Seven

The Noble Child (d)

Research and Preparation

· Assisting students in preparation for their presentations

Lesson Objectives

· To enable students to experience Commedia Dell Arte and to be able to make informed choices about character portrayals in Caucasian Chalk Circle 

Key Concepts

· Commedia Dell Arte

· Physical Characterisation

Lesson Content

· Student Presentations

· Student led practical exploration

· Teacher-led practical exploration, to fill in any gaps that were missed, and to develop specific ideas where necessary

· Discussion of the choices we would make as Directors/Actors, including justification for these choices

Differentiation

· Students choose within their groups the roles which they will play, and can work in a manner which is comfortable to them

· Differentiation by outcome- They can use any methods they like to make their presentation

Learning Styles

· Visual, Auditory and kinaesthetic

Key skills

· Communication

· C3.1a
Take part in a discussion

· C3.1b
Make a presentation

· Improving own learning and performance
· LP2.3
Review progress and achievements
Assessment Criteria

· Students should show a good level of research on the Commedia characters

· Students should demonstrate a well thought out development of these ideas in relation to the Brechtian characters

· Each student should have a clearly defined role in the presentation and demonstrate a significant contribution to the work

· Students should respond well to questioning and be able to demonstrate thinking in extension to the presented material

· Students should participate fully and openly in the practical elements and should demonstrate an understanding of their bodies as communicative tools

Assessment Methods

· Contribution to presentation

· Participation in Practical workshop

· Students self evaluation in reviewing progress and achievements as linked to Key Skill LP2.3

Analysis

· This lessons strengths lie in its ability to translate theory and knowledge into practice, it is only by a practical application that students will really understand the implications and possibilities inherent in the theory. Here we are making justification of choices an inherent part of the lesson which will help to prepare students for the examination, in which their justification will play a major role and ensure the highest possible grades

Lesson Eight 

The Flight into the Northern Mountains (a)

Research and Preparation

· Read The Flight into the Northern Mountains and annotate in order to give students direction on annotating the text that they can use this in their exam revision

· Prepare notes on The Flight into the Northern Mountains, giving overview and notes on key concepts

· Devise questions for completion as Homework in order to assess students understanding

Lesson Objectives

· To develop an understanding of the scene in relation to Key Concepts and backed up by a current knowledge of Brechtian theory

· To further develop the students capacity for justification of choices

Key Concepts

· Agitprop- the use of agitprop to propagandise the denunciation of Capitalism and the corrupting influence of money

· The Political nature of Grusha’s Song- with reference to the theme of effete corrupt aristocracy, which is later developed in the telling of Azdak’s story

· Ten steps to Grusha’s development, six steps occur in this scene

· 1) 
Grusha gives up money for Michael- 2 piastres for milk

· 2)
Grusha goes back for Michael after leaving him with the

peasant woman

· 3)
Grusha hits the Ironshirt over the Head

· 4)
‘The helpless girl adopted the helpless child’

· 5)
Grusha doesn’t leave Michael with the merchant woman

· 6)
Grusha risks their lives to cross the bridge

· Pantomime elements. Grusha/Cinderella and Elder& Younger Lady/Ugly sisters

· Religiosity. Secular sub-text (Grusha/Mary and Michael/Jesus.) Michael’s baptism as a communist

· Songs as method of staging internal thoughts

· Methods of staging a Brechtian production

Lesson Content

· Guidance given on aspects to look out for whilst reading The Flight into the Northern Mountains- Key Concepts

· Read-through of The Flight into the Northern mountains, with students reading out various parts, stopping after key events to give direction for annotating text, to allow students to ask questions and to use structured question to assess knowledge, from which the teacher will fill in gaps in the knowledge

· Overview of The Flight into the Northern Mountains with specific reference to key concepts

· Homework set, and guidance on homework given where necessary and/or appropriate

Differentiation

· Reading roles may be negotiated in advance 

· Continuous assessment via structured questioning allows teacher to fill in any gaps in knowledge

· Guidance offered on Homework task

· Choice of Homework Questions

Learning Styles

· Visual and Auditory

Key skills

· Communication

· C2.1a 
Contribute to a discussion

Assessment Criteria

· Students should show further development of their capability to articulate and justify arguments 

· Students should demonstrate a knowledge of Key concepts

· In the written task they should show a good working knowledge of Brechtian staging techniques, they should have considered in depth possibilities of staging for the bridge scene, and in order to gain the higher grades must refer to past productions of Caucasian Chalk Circle

Assessment Methods

· Reading the text

· Structured Questioning

· Written Homework task

Analysis

· This lesson offers a highly structured approach to a very difficult scene, there are many key concepts, which forces the teacher to make a difficult decision; should the scene be split into two and studied over two lessons. I have decided not to do this as I feel it is important, wherever possible to study the scenes as a whole, in order to provide cohesion. I have therefore set aside half of the next lesson to go over and expand upon key concepts which were not covered fully in this lesson

Lesson Nine

The Flight into the Northern Mountains (b)

Research and Preparation

· Provide some simple staging and props

· Ensure lights are in good working order and can be used

· Provide percussion for use as sound effects

Lesson Objectives

· To consolidate and expand work upon the last lesson

· To explore physically the staging potential of the Bridge scene

Key Concepts

· Agitprop- the use of agitprop to propagandise the denunciation of Capitalism and the corrupting influence of money

· The Political nature of Grusha’s Song- with reference to the theme of effete corrupt aristocracy, which is later developed in the telling of Azdak’s story

· Ten steps to Grusha’s development, with specific reference to steps 1,2&3 which occur in this scene

· Pantomime elements. Grusha/Cinderella and Elder& Younger Lady/Ugly sisters

· Religiosity. Secular sub-text (Grusha/Mary and Michael/Jesus.) Michael’s baptism as a communist

· Songs as method of staging internal thoughts

· Methods of staging a Brechtian production

Lesson Content

· Cover and/or expand upon any Key Concepts which were not fully covered in the last lesson

· Students to feedback ideas from written homework about staging of the bridge scene, which in turn will lead into a class discussion of staging potentials

· Practical exploration of Staging this section, with use of staging, props, lights and sound effects

· Homework task: write up the practical exploration. Include full details of directorial choices considered, and explanations as to why these choices were not appropriate, annotate fully with diagrams the possible options and justify fully the choices you made. In addition to this you should provide a full evaluation of your choice and highlight any problems which still remain

· As a group you should prepare to present your choice to the rest of the class next lesson

Differentiation

· Structured questioning allows any knowledge gaps to be discovered and filled immediately

· Groupings are designed to allow students to learn from each other

Teaching/Learning Styles

· Visual, Auditory & Kinaesthetic

· Social Constructivist theory

Key skills

· Communication

· C3.1a
Take Part in a Discussion

· C2.1b
Give a short talk

· C3.3
Writing

· Problem Solving

· PS3.1
Explore problems and Options

· PS3.2
Plan and Implement Options

· PS3.3
Check and Review Approach

· Improving own learning and performance

· LP1.1
Confirm Targets

· LP1.2
Follow a plan

· LP1.3
Review Progress and Achievements

Assessment Criteria

· Well informed and well articulated arguments based upon their written work

· Students should show a clear understanding of some of the difficulties faced in staging this scene, and should look to new techniques

· Students should not now fall back on representational techniques, which would be almost impossible to use

· Exploration of ideas, and a readiness to accept new possibilities

· Solution offered, if problems lie within the solution students should be aware of the problems still to be solved

Assessment Methods

· Contribution to class discussion

· Contribution to Practical exploration

· Final Product

Analysis

· This lesson is less structured than the others and allows students to encounter first hand the problems a director encounters when staging Caucasian Chalk Circle. A student’s natural instinct when faced with this sort of challenging problem will be to fall back on their safety zone; in this case I would expect them to attempt a pain-staking re-creation of the scene due to their representational theatre background. Therefore the reason I have chosen the bridge section to stage is this; within the time frame and with the equipment available it will be impossible for them to recreate the bridge described in the play, this means that they are forced to explore other methods of staging this scene, they are forced to move away from representational techniques to presentational techniques, they are given the opportunity to explore practically a section of text on which it is very possible an examination question will be based

Lesson Ten

The Flight into the Northern Mountains (c)

Research and Preparation

· Assistance given to groups with preparation of presentations

· Video resources showing staging of Bridge scene

Lesson Objectives

· To fully prepare students for an examination question on staging the bridge scene

· Build necessary skills for Examination- To make clear the tools they use will be of use to them in answering a question on staging potential of any scene.

· To ensure justification of choices

Key Concepts

· Atmosphere and Staging Potential

· Staging decisions and effect on audience

· Examination technique

Lesson Content

· Groups give presentations and justification for their staging decisions

· Problems and possible solutions highlighted and discussed

· View on video examples of staging of this scene

· Discuss choices made and draw parallels to student’s decisions

Differentiation

· Students choose within their groups the roles which they will play in the presentation, and can work in a manner which is comfortable to them

· Differentiation by outcome- They can use any methods they like to make their presentation

Learning Styles

· Visual

· Auditory 

Key skills

· Communication

· C3.1a
Take part in a discussion

· C3.1b
Make a presentation

· Improving own learning and performance
· LP2.3
Review progress and achievements
Assessment Criteria

· Students should demonstrate a well thought out development of ideas explored in relation to presentational staging techniques

· Each student should have a clearly defined role in the presentation and demonstrate a significant contribution to the work

· Students should respond well to questioning and be able to demonstrate thinking in extension to the presented material

Assessment Methods

· Contribution to presentation

· Participation in Discussion

· Articulation of ideas and Justification of choices

· Students self evaluation in reviewing progress and achievements as linked to Key Skill LP2.3

Analysis

· This lesson allows the practical application of theories to be translated now into students own theories and decisions. Students provide justification for the choices which they have made, and are asked to articulate these in a wide range of ways. This lesson ensures that every student has questioned their own choices and can provide justification for them, it will provide them with skills of arguing, selection and justification which will prove vital in the written exam when they are asked to explore staging techniques

Lesson Eleven 

In the Northern Mountains (a)

Research and Preparation

· Read In the Northern Mountains and annotate in order to give students direction on annotating the text that they can use this in their exam revision

· Prepare notes on In the Northern Mountains, giving overview and notes on key concepts

· Devise questions for completion as Homework in order to assess students understanding

Lesson Objectives

· To develop an understanding of the scene in relation to Key Concepts and backed up by a developing knowledge of Brechtian theory

· To further develop the students capacity for justification of choices

Key Concepts

· Stages 7-10 of Grusha’s Development

· 7)
Denies to Lavrenti that she is cold in order to stay longer in her 

brother’s house

· 8)
Agrees to marriage, thereby breaking promise to Simon

· 9)
Loss of virginity

· 10)
Confrontation with Ironshirts; sacrificing of Simon for Michael

· Expository nature of the songs

· Disparity between the rich and poor. Dramatic effect of Contrasts

· Comic nature of Wedding- with reference to the sacrament of unction and its distancing effect

· The use of the epic third person in the second scene between Grusha and Simon. Compare and contrast to their earlier scene

· Verfremdungseffekt

Lesson Content

· Re-cap events of Caucasian Chalk Circle thus far

· Guidance given on aspects to look out for whilst reading In the Northern Mountain

· Read-through of In the Northern Mountain, with students reading out various parts, stopping after key parts to give direction for annotating text, to allow students to ask questions and to use structured question to assess knowledge, from which the teacher will fill in gaps in the knowledge

· Overview of In the Northern Mountains with specific reference to key concepts

· Homework set, and guidance on homework given where necessary and/or appropriate

Differentiation

· Students allowed to request specific reading parts in advance so that those less literate/confident can participate in a comfortable manner, however by this stage they should be encouraged to expand the role they play in whole class read-throughs

· Continuous assessment via structured questioning allows teacher to fill in any gaps in knowledge

· Guidance offered on Homework task

· Choice of homework question

Teaching/Learning Styles

· Visual

· Auditory

Key skills

· Communication

· C2.1a 
Contribute to a discussion

Assessment Criteria

· Students should demonstrate a knowledge of Key concepts and an ability to formulate and articulate averagely complex arguments and ideas

· In the written task they should demonstrate knowledge of the Dramatic impact of Contrast; they should refer to specifics of the sister-in-law and Grusha characters. They should cite from the text and provide full justification for their characterisation choices. They should refer to contrasts with direct reference to the audience.

· If they have opted for the second written task they should be able to identify specific Brechtian techniques in the wedding scene, including detailed examples of how Brecht maintains a distancing effect on the audience. Specific lines and Stage directions should be cited and analysed. The student should demonstrate a development in correct vocabulary.
Assessment Methods

· Read-through

· Contribution to discussion

· Written Homework task

Analysis

· This lesson follows closely in structure the other textual analysis lessons, however working on the concept of the spiral curriculum, by this point I have set a higher standard of assessment criterion, in order to ensure a development of ideas, articulation and justification within the students. Also using the spiral curriculum they are asked to refer back to key concepts referred to in previous lessons and to meet higher standards of assessment criterion, thereby consolidating and building upon prior knowledge

Lesson 12

In the Northern Mountains (b)

Research and Preparation

· Consolidation of Personal knowledge of Gestus, using appropriate books and resources to be able to pass on information in an accessible way

Lesson Objectives

· To introduce Brecht’s idea of Gestus, and apply this practically to In the Northern Mountains, with specific reference to the political nature of the scene

Key Concepts

· Gestus- The combination of gesture and facial expression and body language and how it is deliberately used to create meaning and communicate a message to the audience. Exploring how the actor carefully uses GESTUS to provoke debate and educate the audience.

· Brecht’s political ethos

Lesson Content

· Give an example of Gestus - e.g. A solider walking across the stage does not have much meaning, fill the stage with dead bodies and make the soldiers walk over then looking ahead and the meaning becomes much more powerful – uncaring soldiers / soldiers deadened to the horror of war. (etc)

· A practical workshop introducing the idea of Gestus and allowing students to experiment with Gestus in relation to events and characters from In the Northern Mountains 

· Introductory Exercises- Exercise 1

Place in pairs at opposite sides of the room. Then ask them to shout nursery rhymes across the room to each other at the same time.  They will be unable to hear, teacher to explain that they have to rely on body / gesture to get across the rhyme itself. The movements become bigger, and this should be pointed out to the students. In order to explore this further greater importance must be given to the communication for example you could tell them that it is a matter of life and death that the rhyme is communicated (e.g. secret code in war). Then repeat the exercise and analyse use of gesture – how does it convey the importance of the message? What did they do to help convey the meaning when words were limited? This difference is the beginnings of GESTUS.

· Exercise 2

Students are instructed to move around the room individually, after which time the teacher should establish a rhythm and then add various ‘statues’ for them to create with a partner – e.g. Romeo and Juliet / summer and winter / cat and mouse / sweet and sour / war and peace / rich and poor.

Look and analyse the last two – discussion on how they portrayed them. Is there a value judgment for them (e.g. rich / war is bad - poor/peace is good)?  Then this is a meaning that you have tried to put across and are subconsciously using GESTUS – do it again being aware of meaning. Analyse how this affects the strength of the image

· Exercise 3

Create contrasting gestic tableaux that demonstrate the differences in the following:

School photo last day of term

School photo just before an important exam

Crowd at a Football match after your team has just scored a goal

Crowd at a Football match after your team has just lost 

And finally 2 images entitled:      War – the maker of heroes
            
                                          War – the taker of lives

Look and analyse how the 2 images use GESTUS to convey different ‘meanings’.

· Small group work

Which of the 2 do you think Brecht is presenting in Caucasian Chalk Circle?

Create a tableau that sums up Brecht’s opinion on war in the Caucasian Chalk Circle. 

Then add a caption to the image – by finding an appropriate quote from the play.

· Set homework task of writing up today’s lesson; they should demonstrate their response, development and provide an evaluation. They are also required to complete a self-evaluation of their performance and set targets to be agreed with the teacher.

Differentiation

· Scaffolding provided by teacher based on Social constructivist theory

· Extra support and time given where necessary

· Help offered with written homework task

Teaching/Learning Styles

· Auditory

· Kinaesthetic

· Social Constructivist theory

Key skills

· Communication

· C3.1a
Take Part in a Discussion

· C3.3
Writing

· Problem Solving

· PS3.1
Explore problems and Options

· PS3.2
Plan and Implement Options

· PS3.3
Check and Review Approach

· Improving own learning and performance

· LP3.1
Agree Targets

· LP1.3
Review Progress and Achievements

Assessment Criteria

· Students should participate fully in the practical workshop and be open to new techniques

· Students should begin to understand the basic concepts of Gestus, and to begin to make links to other aspects of Brechtian theory and techniques

· Student should be able to begin to form decisions on the use and effect of Gestus and should be able to begin to articulate these in their writing; they should have a reasonable grasp of some new vocabulary. They should annotate their log where appropriate

Assessment Methods

· Participation in workshop

· Written work

Analysis

· This lesson provides a very brief introduction to Gestus therefore the assessment criterion regarding level of understanding is lower than in other lessons. Whilst maintaining high standards I feel it is important to recognise that this is a complex idea and that by setting assessment criterion which are too high I would create a negativity in the students regarding a successful workshop, this ‘shift in the goalposts’ is one which I feel is essential in maintaining a positivity regarding the work on the unit.

Lesson 13 

Timed Essay

Research and Preparation

· Preparation of Essay question for timed essay

· Preparation of assessment criterion

Lesson Objectives

· To give students experience of an examination situation so that they are fully prepared for the end of unit exam.

· Facilitate higher level of argument regarding Gestus and encourage Justification of choices made

Key Concepts

· Gestus

· Examination techniques

Lesson Content

· Brief re-cap of Gestus

· 45 Minute timed essay on;

Discuss the Brechtian technique of Gestus with specific reference to Caucasian Chalk Circle and In the Northern Mountains. Select one or more of the major roles and analyse how Gestus could be used to highlight the political Ethos of the play. You may use annotations and diagrams as well as continuous prose to illustrate your arguments. You should provide full justification for the choices you make, and refer specifically to these choices in relation to the audience.

· Brief discussion of how the students coped with the question, and any additional help they feel they might need

Differentiation

· None

Learning Styles

· Visual

· Auditory

Key skills

· Communication

· C2.1a
Contribute to a discussion

· C3.3
Writing

Assessment Criteria

· Has the student got a working knowledge of the theory behind Gestus?

· Can they contextualise this within their knowledge of Brechtian technique?

· Does the student demonstrate a high level of argument regarding their choices?

· Can the student provide sufficient justification for the choices?

· Does the student provide examples from the text to support their justification?

· To what degree has the student considered the audience when making their choices and providing arguments for justification?

Assessment Methods

· Timed Essay

Analysis

· I feel that it is important to introduce students to an examination situation at this stage as this will help to minimise the effect of nerves on the outcome of their examination. I also feel that it is necessary to identify at this stage any problems which students may have with their examination technique in order that there is adequate time to make improvements. However, as I mentioned in the last lessons analysis, I feel it is crucial to avoid denting their confidence at this stage, so would be sure to remind them that they are still only part way through the scheme of work and that the level of this exam is just a starting point and that the marks they have achieved are at least average for the work they have done thus far, whether or not this is an exaggeration of the truth. Once the students are in this frame of mind it is then possible to engage them in working pro-actively towards a development of these techniques.

Lesson 14 

Timed Essay Feedback and Examination Technique

Research and Preparation

· Marking of the Timed Essay papers

· Preparation of materials to help with examination technique

Lesson Objectives

· To develop students existing examination skills and assist them with structure, time management etcetera

· To ensure that they understand what is required of them in the examination

Key Concepts

· Examination technique

Lesson Content

· The actual content of this lesson would depend on the level of the students and their particular needs as exposed from the timed essay

Differentiation

· Lesson tailored to give the individual work necessary

Learning Styles

· Visual 

· Auditory

Key skills

· LP3.1
Agree Targets

Assessment Criteria

· Students should demonstrate an interest and an understanding in areas of weakness

· Students should negotiate targets which aim to progress them to their maximum level

Assessment Methods

· Informal

Analysis

· This lesson although time-consuming is a vital follow-up to the timed essay lesson, is it a necessary period for reflection and setting targets. I am aware that by placing this lesson here it would be about a week since our last text based lesson, which could prove problematic in terms of providing a cohesive knowledge of the text. However I have decided to place this lesson here as I feel this disruption to the textual study is unavoidable and also due to the montage nature of the play this disruption would have only a limited impact. In order to limit this disruption yet further I have made provision at the start of lesson fifteen for a recap of the plot thus far

Lesson 15

The Story of the Judge

Research and Preparation

· Read The Story of the Judge and annotate in order to give students direction on annotating the text so that they can use this in their exam revision

· Prepare notes on The Story of the Judge, giving overview and notes on key concepts

· Devise questions for completion as Homework in order to assess students understanding

Lesson Objectives

· To develop an understanding of the scene in relation to Key Concepts and backed up by a solid knowledge of Brechtian theory

· To further develop the students capacity for justification of choices

Key Concepts

· Disorder and Justice- consolidation of the communist Ethos

· Time Shift

· Azdak as a symbol of Marxism

· Religiosity- Azdak as a secular Christ like figure, who is killed, resurrected and disappears

· Actions determined by social as opposed to psychological elements

· The corrupting influence of money on Azdak

· Azdak in relation to the legal system

Lesson Content

· Re-cap events of Caucasian Chalk Circle thus far

· Guidance given on aspects to look out for whilst reading The Story of the Judge 

· Read-through of The Story of the Judge, with students reading out various parts, stopping after key parts to give direction for annotating text, to allow students to ask questions and to use structured question to assess knowledge, from which the teacher will fill in gaps in the knowledge

· Overview of The Story of the Judge with specific reference to key concepts

· Homework set, and guidance on homework given where necessary and/or appropriate

Differentiation

· Students allowed to request specific reading parts in advance if there is a specific literacy problem, otherwise parts to be distributed with sensitivity by the teacher

· Continuous assessment via structured questioning allows teacher to fill in any gaps in knowledge

· Guidance offered on Homework task

Teaching/Learning Styles

· Visual

· Auditory

Key skills

· Communication

· C2.1a 
Contribute to a discussion

Assessment Criteria

· Students should demonstrate a knowledge of Key concepts and an ability to formulate and articulate averagely complex arguments and ideas

· In the written task they should demonstrate knowledge of the ways in which Brecht demonstrates his ethos that actions were determined by social rather than psychological factors. They should cite from the text in support of their arguments and should be able to place their arguments within a social and historical context. They should have highly defined arguments and use appropriate writing forms to articulate them, they should have a clear grasp of the correct vocabulary and should use this easily within their writing
Assessment Methods

· Read-through

· Contribution to discussion

· Written Homework task

Analysis

· This lesson follows the same highly structured approach as the previous textual analysis lessons, but since the timed essay and examination technique lesson, I have raised the assessment criterion to reflect an expectation of a higher level of written work. In order to allow for a deeper exploration of Key concepts I have omitted some of the key concepts of scene 5 from this lesson and will explore those with an even greater level of depth next lesson.

Lesson 16 

The Story of the Judge (b)

Research and Preparation

· Prepare further notes on The Story of the Judge, with specific reference to the key concepts for this lesson

Lesson Objectives

· To explore in depth the character of Azdak, and elements of Azdak’s character which present themselves in this scene

Key Concepts

· To explore Azdak as a secular Christ-like figure, who is killed, resurrected and disappears

· The ten steps of development of Azdak’s character in The Story of the Judge.

· 1) protection of the grand duke

· 2) Azdak denounces himself

· 3) Azdak is made the judge

· 4) Azdak judges the case of the doctor and the invalid

· 5) Azdak judges the case of the Blackmailer

· 6) Azdak judges the case of the innkeeper

· 7) Azdak judges the case of the Granny and the miracles

· The remaining steps of development (in The Chalk Circle)

Lesson Content

· Teacher lecture on key concepts

· In pairs students identify the seven steps above in the text, and prepare brief notes on these

· This work feeds into a whole class discussion on the topic

· Teacher sets work of reading ahead in the text and identifying the remaining 3 steps (guidance is given)

· Students must read the whole of the final scene in preparation for the next lesson

· They must also produce a piece of written work based upon the Ten Stages of Development of Azdak’s Character

Differentiation

· Class discussion ensures knowledge is shared

· Pair work uses social constructivist theory

Learning Styles

· Visual

· Auditory

Key skills

· Communication

· C3.1a
Take Part in a Discussion

Assessment Criteria

· Students should show a clear understanding of the stages of development of Azdak’s character, they should be able to identify sections of the text to back up their arguments

· They should be able to refer to character development in terms of Brecht’s Verfremdungseffekt, and speak clearly about the impact of Azdak’s character development on the audience

· They should e able to recognise elements relating to the character of Azdak as a secular figure and should be able to relate these to Brecht’s political Ethos

Assessment Methods

· Contribution to pair work

· Q&A

· Contribution to whole class discussion

· Written work

Analysis

· This lesson covers important key concepts but as time is a key consideration at this stage in the scheme I feel it is important to cover Azdak’s development in this lesson. I didn’t want to place this lesson after study of The Chalk Circle as I feel they would not remember at that stage the key moments as clearly as they do now. Also, it is possible that complacency and a feeling of completion of study could set in completing the reading of the play; ‘we’ve done the Caucasian Chalk Circle!’ Therefore I feel it is important to cover as many of the key concepts as possible during the reading of the play. This means that I have chosen to instruct students to read ahead in the text, this though I feel is important at this stage as students in the exam will need to be able to analyse text with a level of independence. The inclusion and structure of the written task will mean that I am able to easily identify students who have not completed the required reading and also to identify any students who have not yet acquired the necessary analytical skills which will be required, in order that I can arrange independent meetings with these students to set targets for tackling these issues. I will also be able to assess any gaps in knowledge and will rectify these either generally in the next lesson or individually in private consultation with the students.

Lesson 17 

The Chalk Circle

Research and Preparation

· Prepare notes on the key concepts (by this time the notes will be less didactic and will be based more around providing students with clues to guide a more independent study)

· Mark essays, identify any problem areas and any gaps in knowledge

Lesson Objectives

· To analyse The Chalk Circle with specific reference to the Key Concepts

Key Concepts

· Farce, and the way in which this is used to expose the precarious validity of the legal system, with reference to Brecht’s Social and Political Ethos

· The juxtaposition of communist and capitalist characters in this scene

· The creation of mutual respect between Grusha and Azdak/ opinions on the legal system

· The mixture of Farce and Fairytale in the scene

· The cyclical nature of the play

· The use of Gestus in the scene between the Fugitive and Azdak

· The use of dialectic and contradiction throughout the scene

·  Verfremdungseffekt as a means of distancing/alienating the audience

· The use of agitprop to put audience in a state of acceptance

Lesson Content

· Give back essays, feedback, assess knowledge and progress. Identify any areas for concern, bridge any gaps in knowledge.

· Ensure students have read scene, and use Q&A to assess their understanding

· Identify key concepts within the scene and engage in class discussion of these key concepts with scaffolding given by the teacher

· Re-cap main points of Brechtian theory with which the class should be very familiar, e.g. Brecht’s political Ethos, Epic Theatre, Verfremdungseffekt, and assign each student one element.

· Each student is to prepare a five minute presentation on their element for homework and also to prepare a handout for the rest of the class explaining fully their designated element.

Differentiation

· Discussion ensures knowledge is shared

· Students who are less able/confident on certain aspects can negotiate their presentation topic

Learning Styles

· Visual

· Auditory

Key skills

· Communication

· C31.a
Take Part in a Discussion

· C31.b
Make a presentation

· C3.2
Information Gathering

· C3.3
Writing

Assessment Criteria

· Students should demonstrate that they have read and understood The Chalk Circle

· They should understand the key concepts and be able to make connections to the text

· They should show a good/excellent knowledge of Brecht as a practitioner

Assessment Methods

· Q&A

· Class discussion

Analysis

· This lesson does not re-cover the text that they have studied for homework (although I obviously would if there were any major problems.) However it consolidates their work and sets it within the key concepts. This lesson shows their capabilities for independent study and independent analysis of the play, it also allows any problems to be highlighted, it gives students a sense of responsibility for their studies and grants a sense of achievement to those students who have worked hard.

Lesson 18

Student Presentations on Brechtian Theory and Techniques

Research and Preparation

· Assist students with any difficulties they may have in preparing their presentations and/or handouts

Lesson Objectives

· To ensure that all students have good knowledge of key Brechtian concepts

Key Concepts

· Brecht’s political Ethos

· Epic Theatre

· Verfremdungseffekt

· Gestus

· Characterisation/ actor distanced from role

· Any other concepts which students need consolidating

Lesson Content

· In turn students deliver their presentations

· Q&A after each ensures clarity of understanding

· Discussion of concepts as a whole

· Setting of Written Essay for Homework

Differentiation

· All knowledge is shared fully throughout the group

Learning Styles

· Visual

· Auditory

· Kinaesthetic

Key skills

· Communication


· C31.a 
Take Part in a Discussion

· C31.b
Make a Presentation

· C3.2
Information Gathering

· C3.3
Writing

Assessment Criteria

· Level and Accuracy of Knowledge on Specific Topic

· Clarity of information on Handout

· Participation in group discussion

· Clear and well thought-out arguments and Counterarguments in written work, relating to all relevant key concepts throughout the scheme and using correct vocabulary wherever appropriate

Assessment Methods

· Presentation

· Handout

· Group Discussion

· Written Essay

Analysis

· I have chosen to use this technique as I feel it gives students a different approach as opposed to the didactic teacher-led lecture which might otherwise have been adopted. I also feel that certain students might benefit more greatly by researching and figuring out the topics for themselves, it is in this exercise the processing of ideas for the purpose of presentation which might give more clarity on the topic to the individual involved; they themselves have to piece together a cohesive presentation from the vast wealth of information which necessitates them taking individual responsibility for their subject knowledge and understanding. The written task is essential in ensuring they are fully prepared for the examination; that they have good essay structure, time-management skills, and exclusion of irrelevant material and that they get used to working in this way in order that they feel more comfortable in the examination.

Lesson 19 

Timed Essay

Research and Preparation

· Preparation of questions for the timed essay

· Additional essay questions for completion at home, lunchtimes or after school

Lesson Objectives

· To place students in an examination situation in preparation for their externally moderated exam

Key Concepts

· Character Motivation & Action Essay Questions

· Atmosphere and Staging Essay Questions

Lesson Content

· Students reminded of general guidelines and advice for good examination Techniques

· 45 Minute Timed essay consisting of 2 unseen essay questions; one Character Motivation & Action Essay Question and one Atmosphere and Staging Essay Question

· Homework essay returned, feedback given

Differentiation

· None

Learning Styles

· Visual

· Auditory

Key skills

· C3.3
Writing

Assessment Criteria

· According to the WJEC guidelines

Assessment Methods

· Written Paper

Analysis

· This lesson is intended to simulate as closely as possible the examination students will shortly undergo. This is vital in order that the first time they encounter this situation is not in the examination room. For the teacher it gives as close an indication as possible of how students can be expected to perform in the examination and helps them to prepare any last minute advice for the students

Lesson 20 

Feedback and Examination Preparation

Research and Preparation

· Prepare any final guidelines felt necessary

Lesson Objectives

· To ensure all pupils feel thoroughly prepared for the examination

· To try to relax the students as much as possible in this stressful time

Key Concepts

· Examination Technique

Lesson Content

· Simple relaxation Exercise, suitable exercise that they can perform at home

· General Guidelines on examination techniques

· Pep-talk and confidence building

Differentiation

· Individual guidance and advice given where necessary/appropriate

Learning Styles

· Visual

· Auditory

· Kinaesthetic

Key skills

· None

Assessment Criteria

· None

Assessment Methods

· None

Analysis

· I feel it is important to give the students a fairly informal lesson after all the hard work, in order to give them breathing space and to allow them to be as relaxed as possible before the examination. The guidance given will all be delivered in a positive manner and they will be given the opportunity to reflect and discuss informally any worries they have. The main aim is to give them confidence in the examination, to assure them that they are capable of achieving well and to encourage them to relax and not to worry.

Drama Assignment Two. Analysis and Justification.

Throughout my scheme of work I have analysed and provided justification, however I will write now briefly about the points specified for inclusion, the standards to be assessed and the points on the mark sheet.

Drama assignment two is to include:

Well Researched Academic Work on the Subject

In preparation for the writing of this scheme of work I have ensured that I am confident in my own personal knowledge of the subject. This has involved a considerable amount of work for me; although I feel I had a good basic knowledge of Brecht, I also feel that in order to be able to pass information on to students in a clear and concise manner it is necessary for you to know the subject ‘inside out.’ By this I mean that even though I felt I had an understanding of the elements, I wasn’t able to define as clearly as necessary the aspects. In order to be able to do this I had to do two things; firstly I had to try to understand my own thought processes, to understand how I had processed the information I had been given in order to gain a level of understanding, I will explore this later when I look at children’s learning. The second thing I had to do in order to provide clear definition and explanation, was to look at other people’s definition and explanation. So I looked first to Brecht to explain his theories, I read a number of books and articles, and began to prepare study notes from these. I also felt it important to read other peoples’ explanations and definitions of Brechtian theory and technique, as Brecht himself doesn’t always explain things in the simplest of terms, and I felt it important not to aim the work at too high a level at least initially. As well as books, I also used the internet to research this topic, along with a wide range of Brecht Study packs which I have acquired over the years.

Historical and Social Background-Context

With Brecht these elements are an intrinsic part of his plays, and so the historical and social contextualisation is written into the scheme of work. I looked over Brecht’s position in the history of the Theatre, and researched specific links to other practitioners; I feel it is important for students to know who Brecht’s influences were, and also which practitioners were in turn influenced by Brecht. Other elements which are explored in the scheme are; Brecht’s political Ethos- I read the Communist Manifesto, by Karl Marx, and I researched the key differences between communism and capitalism, Religiosity- I researched the Catholic Church and specifically the Seven Sacraments, I also looked at Icons and the use of religious imagery, Agitprop, Links to other genres, e.g. pantomime, fairytale, farce

Practical Application

This scheme of work is designed to prepare students for a written examination, due to constraints of time, I have limited the use of practical exercises, where I have chosen to use them it is a practical application of the key concepts, and they are designed to facilitate a kinaesthetic understanding of these key concepts in order to allow students to process information in a way which is suited to their own thought processes and learning style.

Assessment of Pupil’s Learning

Throughout the scheme I have written out guidelines for my assessment criteria, I have tried to be as specific as possible, however this has not always been possible as I felt on certain occasions the criteria would depend upon past assessments, so in order to explain I will talk you briefly through my Ethos. I have used the idea of a spiral curriculum in the writing of this scheme; this means that we periodically re-visit key concepts and build on our existing knowledge. I have explored many ideas as to how students can prove what they have learned; Paul Ginnis has written a list of suggestions in The Teacher’s Toolkit and have tried to use a range of these in my Scheme of Work. I have assessed by giving formal tests i.e. the timed essays. They have taught someone else, on two separate occasions they have prepared and delivered presentations, one of which involved leading a practical application, I have ensured progression between these two by making the first a group exercise and the second an individual project. Students have also written a number of essays during this scheme which I have designed to be as similar as possible to the questions they will face in the examination. In addition to the suggested methods of Assessment in The Teacher’s Toolkit, I have also used students’ practical work to assess their knowledge of the concepts, for example in the practical application exercise in lesson two of the Scheme.

Appropriateness for external examination purposes

In the examination students will be required to answer two questions on Caucasian Chalk Circle. They will be given an extract from the play and will be required to analyse the scene’s content with regard to:

a) Character motivation and action

i. Main Character’s Role in Scene

ii. Relationship with other characters

iii. Place of the scene in the play as a whole

iv. Particular elements and episodes in this scene

b) Atmosphere and staging potential

i. Acting area

ii. Set

iii. Costumes

iv. Lighting/sound

v. Character movement

In this scheme I have covered both elements (a & b) and I have ensured that all aspects are covered. It is fair to say that I have dedicated more time to Character Motivation and Action, and less time to Atmosphere and Staging potential. This is a conscious decision, due to the fact that within the same examination period they also take the DR2 paper which places a great deal of emphasis on these elements, students study for DR2 alongside DR3, therefore students will have already acquired a very solid knowledge of these techniques and there practical application, so I have built upon their knowledge acquired in DR2, and contextualised it in terms of Brechtian staging and with specific reference to Caucasian Chalk Circle.

The standards to be assessed for Drama Assignment two are:

Subject Knowledge

I feel my subject knowledge is very good, I have clear understanding of most aspects of Brechtian Theory and Practice, and a developing knowledge of the rest; my thoughts are becoming more clearly defined and the writing of this assignment has aided that greatly. I have had minor difficulties in expressing my knowledge with clarity, especially on some of the more complex concepts such as Gestus, however I feel that my capability for definition and clear explanation has greatly improved and am confident in my capabilities in passing my knowledge onto a class.

Examination Requirements

Covered above

Subject Application

I have tried to use a wide range of exercises, including a blend of practical and theoretical methods. On top of the practical exploration I have described above, I have used a lot of discussion as I feel this is important in enabling students to articulate their opinions, I also feel that it is an invaluable tool in examination preparation as it helps to ensure that all knowledge and opinions are shared throughout the group, this is related to social cognitive theory which I will discuss in more detail shortly, it ensures that pupils are given the opportunity to learn from each other. I have also given structured note-taking techniques to the student by leading them in annotation of the text, to aid progression this will move from a very teacher-led didactic approach, to general guidance given as to where note-taking might be appropriate. 

The points on the Mark sheet are:

Subject Knowledge

Covered above

Planning, Preparation and Organisation

My planning skills are I feel becoming ever increasingly honed, and I feel that this is shown in the clear progression through the scheme of work. I feel that it is important to plan thoroughly however I have tried not to set anything in stone, as I feel it is also important to be flexible and to adapt according to the level of the students and the success or otherwise of the earlier lessons in the scheme. If a certain lessons aims have not been met, it will be necessary to adapt future lessons in order to ensure that any gaps in learning are bridged as soon as possible. My organisation means that I would keep thorough records of all assessment criteria, and will therefore be able to give individual guidance wherever areas of concern arise. I would ensure that I used lunchtimes and after-school sessions to bridge this knowledge and would regularly use this time to give students opportunities to practise timed essays or to seek advice on specific aspects of the scheme.

Knowledge of Children’s Learning

‘We should be as concerned with how we teach as we traditionally have been concerned with what we teach.’
John Bruer, Schools for Thought

There are four different learning styles, according to sensory preferences; Visual, Auditory, Kinaesthetic and Tactile and I have covered all four of these in my scheme. This is vital as different pupils will be different learning styles, so it is important that you cover the whole range in order to ensure that all pupils have an equal chance. I have also used social constructivist theory, which involves placing students in mixed ability groups so that they learn from each other; in social constructivist theory it is the process of acquiring knowledge, which is important; by discussing with other students, and through the use of scaffolding, students are guided into drawing their own conclusions and thereby gaining knowledge through using their own learning processes. I have also catered for the 4 learning styles according to cognitive predilections; concrete sequential (teacher led practical exploration), concrete random (group exploration of staging potentials), abstract sequential (guided study of the text) and abstract random (group discussions). I have also begun to look at Gardner’s study of intelligence profiles, and have work in the scheme to suit; linguistic intelligence (textual exploration), logical and mathematical intelligence (use of computers, linking ideas), spatial intelligence (exploration of staging of bridge scene), musical intelligence (students may use sound in staging exploration), Bodily/Kinaesthetic intelligence (role play, practical workshops), Interpersonal intelligence (discussion, group presentation), Intrapersonal intelligence (individually researched presentation, essay writing). In fact it is only Naturalistic intelligence (knowledge and practical application re plants) which I haven’t managed to incorporate. In addition to these I have covered well the key skills requirements, and have incorporated a large proportion of independent research into my scheme, for example the presentations, I feel it is important for students to cover skills such as information gathering as it is often the process of coming to realisations themselves which is vital for some students.

Examination Requirements

Covered above

Appropriate Resources

I have used a wide range of resources as I discussed above, from which I have created resources for the students which are specifically designed to support the scheme. In addition to these I would provide students with some more in depth resource packs which they can use for their research. One of my lessons is in the ICT suite, which enables students to use the internet for research purposes, and for the teacher to be able to point students in the right direction for informative relevant sites.

Learning Evaluation

I feel that the students would be fully prepared for the examination after studying this scheme; it is designed with formative assessment inbuilt in order that any problems can be immediately identified and bridged, and it is flexible enough in structure to support this. Obviously the scheme requires a lot of effort and dedication from the pupils and I feel this is its’ greatest strength. Students are actively engaging with their study, they are involved in setting targets and guiding lessons, there is a sense of ownership and community. The input of students’ private work into the lessons is significant as it gives them a reason to study; their study has a useful purpose, they know why. And as Steven Covey argues in his book The Seven Habits of Highly Effective People, it is essential for students to know What, How and Why:

· What? (knowing what to do= awareness)

· How? (knowing how to do it = skill)

· Why? (knowing why to do it = motivation) 
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