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SCHEME OF WORK

FOR 2003 GCSE – (1699)

PAPER 1 UNIT 2

‘The Caucasian Chalk Circle’

By Bertholt Brecht

Explorative strategy:

Narrating

Hot-seating

Role-play

Marking the moment

Still Image

Drama medium

Costume, masks

Sound 

Space and levels

Voice

Language (why Brecht uses things like third person dialogue)

Drama elements:

Action/plot/content – themes, characters and story

Forms – Brechtian storytelling, character portrayal and themes depicted

Rhythm/Pace/Tempo & Contrasts – the action and how and why it changes (Grusha going to town [high drama] Vs Azdak in his hut [comic]

Characterisation – posture and vocal qualities of the different characters’ status’

Conventions  - Narrator, actors on stage watching and changing costume etc

Symbols – The baby Michael, the “Little pink slippers” 

The play text:

The Caucasian Chalk Circle

A published, performed play text.

Complete running time over 1 hour

More than one character

Different time or culture from unit 1 texts (agreed by board)

Session
Activities

Taught
Introduction of Brechtian theories and reasons for them:

Theatre of change

Actors on stage to remind audience it’s a play

Signs

Narrator

Masks and costumes – changed on stage

Discordant music

Speech made strange

Alienation

His Marxist beliefs – what they were – and them being the antithesis of the fascist system, thus his targeting by the Nazis. Equality. Equal responsibility to the entire community.

Make personal note to help later

Read scene 1 as a class.

Taught
Continue reading play as a class – each person sitting in circle reads new characters as they come up. Occasional halts to discuss the meanings of bits or why they are done as they are – such as Grusha and Simon taking to each other in the third person.

Reflect – the Singer said the members of the Kolchos were going to perform and called for the masks to be brought in: how would Brecht have wanted this done, remembering what he wanted the audience to be aware of.

This continues for several sessions until…

Taught
Looking at status, exploring Brechtian acting style to entertain, but also to remind audience that they are watching a play. Bringing out the wrongness of the differing statuses. Scene 2 – the Governor and entourage at the church

Still image, role-play

Use of space, Movement and gesture, voice

Characterisation, symbols, forms, content.



Taught
Look at contrasting part of scene – when the rebellion happens and the Governess is panicked for her possessions. Use of narrator to mark the moment when Grusha returns for the infant. Class in two halves, so each can see the effect: the contrast of hyper-activity Vs Grusha’s stillness and slow movements; the alienation caused by the narrator; the slow then abrupt pace of Grusha’s decision.

(a) Narrating, Role-play, Marking the moment.

(b) Sound (the noises of revolt), space, gesture, voice, props

action/plot, climax, contrasts, characterisation(physical), symbols (the infant)



Taught
When we arrive at the piece where Grusha went to town, following Michael and the guards, and then the play changes to the Azdak scene, groups experiment with Role-play, Space and Rhythm. Improvise the change of scene, see what they can get from it.

Role-play, marking the moment (captions/signs)

Space/levels, voice, spoken language, movement, spoken language

Plot/content, pace/tempo, contrasts, characterisation, symbols



Taught 
Continue reading play, until second trial by Azdak.

Groups improvise scene, using Narration more than the text.

Do Grusha taking the baby scene again, this time using thought-tracking rather than the narrator. What difference does this have on the scene?

Do it again, this time Grusha speaking her thoughts in the third person. How does this affect the scene? How does it affect the actor?



Assessed
Describe the scene leading up to the judgement. Groups improvise what they think happens next, using any acting style they wish. Show. 

Read scene through. Discuss what they think of it – the story and the moral. Can they identify important moments to mark? How could they do that, using Brechtian techniques?

Narration, still image, role-play, marking the moment

Use of costume/masks, voice, language, movement and gesture

Action/content, forms, contrasts, characterisation, symbols


Return to opening scene. How can this be portrayed to make the conclusion more understandable?

Assessed
Create the two scenes – opening and closing – and use Brechtian methods to Mark-the-moment(s) where they relate to each other.

(Assessment categories – as appropriate to what they create)

Assessed
Exploration of staging and alienation.

Costumes and masks on stage, characters moving from meeting into performance and identifying structures and spatial awareness – perhaps using physical theatre.

Exercise – talk through their actions.

Class, as a whole, create scene.

thought-tracking, role-play, narrating

costume/masks, sound, space/levels, props, movement/gesture, voice, spoken language

action/plot/content, forms, pace/tempo, contrasts (calmness of rulers, bustle of petitioners), characterisation, symbols

Next two sessions Assessed 
Separated into groups – take scenes, or cross-over between scenes, and create in a Brechtian fashion.

Use any of the (a) (b) or (c) they feel useful.

Show and evaluate.

____
____

